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    CONFIDENTIAL 
 

 
Board of Management 

 
Meeting PR&R Committee 

Date and time Thursday 5 March 2020 at 8.30 a.m. 

Location Board Room, 1 Inverness Campus 

 
Board Secretary  
Friday 28 February 2020 

AGENDA 
Welcome and Apologies 
Declarations of Interest  
      

1. MINUTES  
Meeting of the Committee held on 5 April 2019 

 
2. OUTSTANDING ACTIONS 

a. Actions from April 19 ref Finance Director role grading 
b. Actions from April 19 ref SMT job evaluation 

 
3. PROPOSAL FOR FINANCIAL RECOVERY PLAN 

Financial Recovery Plan - Decision 
Severance Scheme - Decision 
 

4. PRINCIPAL’S 6 MONTH REPORT AGAINST AGREED OBJECTIVES 
Principal’s Report on Performance 

 
5. PRINCIPAL, SMT AND RESEARCH ANNUAL PAY RISE 

Senior Management and Research staff salaries - Discussion 
 

6. AOCB 
 

7. DATE OF NEXT MEETING 
Thursday 28 May 2020 - 8.30 a.m. 
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Board of Management 

 
MINUTES of the MEETING of the PERFORMANCE, REVIEW AND 
REMUNERATION COMMITTEE held in the Board Room, 1 Inverness Campus 
on Friday 5 April 2019 
 
PRESENT: Sarah Burton, Brian Henderson (by teleconference), Neil 

Stewart (by teleconference), Steve Walsh, John Wilson (by 
teleconference) 

CHAIR: Steve Walsh 
APOLOGIES: Hazel Allen 
ATTENDING: Principal 

Director of Organisational Development 
 Secretary to the Board of Management 
 
The Principal declared an interest in item 2 on the agenda. 
 
1. MINUTES  

The Minutes of the Meeting of the Performance Review and Remuneration 
Committee held on 22 November 2018 were AGREED as a correct record, 
were APPROVED and signed. 
 

2. PRINCIPAL, SMT AND RESEARCH 2018-19 AND 2019-20 PAY AWARD 
A report by the Principal advised that the Committee had the responsibility for 
determining the Principal’s salary and considering the Principal’s 
recommendations for the Senior Management Team and Research staff 
salaries, as these staff did not come under the scope of the National 
Recognition and Procedure Agreement.  
 
The Principal took the Committee through the main points in the paper as 
follows:- 
 
Director of Finance role 
The Finance Director post was graded at M2 rather than M1 in 2017 as a 
result of an agreement proposed and supported by Executive Office (EO).  
The salary differential was circa £6k. The original proposal was that the 
Finance Director would be a joint appointment to both Inverness and Moray 
College. Executive Office had provided access to funds for additional finance 
office support (which had not, as yet, been drawn down) and an interim 
seconded Finance Director to Moray. However, the seconded Finance 
Director was being appointed as a permanent Finance Director to Moray, by 
Moray without reference to Inverness College UHI or EO.  
 
Inverness College therefore had a Finance Director performing against the 
original M1 job description and job evaluation but also now carrying out a 
peripatetic role across the partnership as required to manage various 
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projects. Details of the various projects were outlined in the report by the 
Principal. 
 
The Committee was advised that the current Finance Manager at Inverness 
had tendered her resignation and therefore the Director of Finance would 
require to concentrate on the needs of Inverness College, especially with the 
imminent implementation of the SUN63 software. 
 
The Committee had a detailed discussion on all the issues relevant to the 
role and AGREED that 
• an appropriate percentile for the peripatetic part of the role should be 

identified 
• the job description should be amended accordingly with reference being 

made to the developmental role being undertaken in order that the 
College could justify the role 

• the role would then be subject to a job evaluation and 
• the College should draw down the existing funding made available from 

EO to cover any necessary backfill or support needed.   
 

Principal, SMT and Research Staff  
The principles of the support staff awards had been adopted as the proposal 
for the Principal, SMT and research staff for 2018/19 and 2019/20. Two 
options had been put forward in the report, both of which were considered to 
be affordable. 
 

The Principal left the meeting and the Director of Organisational Development 
joined the meeting 

 
The Director of Organisational Development confirmed that the maximum 
payment of £1,600 within option 1 related only to the post of Principal.  
 
The Committee AGREED that option 1 in the report be adopted for the 
Principal, SMT and Research staff for 2018/19 and 2019/20 as follows:- 

3% on salary points < or equal to £36,500  
2% on salary points > £36,500  
Minimum payment of £650 (FTE)  
Maximum payment of £1600 (FTE) for the Principal. 
 

The Director of Organisational Development advised that as a result of the 
recent national bargaining negotiations and the agreement reached for 
lecturing staff, there was an impact upon Inverness College UHI SMT in that 
the salary differential between a PDM (Head of) and grade L management 
was now marginal. It was acknowledged across parts of the UHI partnership 
that an appropriate differential should be maintained. It was also 
acknowledged that balancing any such differential against affordability must 
be achieved. 

 
The Principal rejoined the meeting and the Director of Organisational Development 
left the meeting. Brian Henderson joined the meeting. 
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Titles 
As part of the review of the SMT structure, the current “Heads of” would be 
retitled “Director of” with no variation to their terms and conditions. The 
Committee discussed the need to ensure that the change of title did not lead 
to an expectation of regrading.  

 
The Committee AGREED to the change of titles as follows:-  
• Director of Curriculum (Gill Berkeley) 
• Director of Student Experience (Lindsay Snodgrass) 
• Director of Research and Innovation (Melanie Smith) 
 
In addition, the Director of Business Development would be known as 
Director of External Relations.  
 
Following the appointment of the new Depute Principal Academic 
Development, the Depute Principal would be known as Depute Principal 
Planning and Student Experience. The Committee briefly discussed the 
affect this might have to his job description. 
 
Director of Organisational Development 
The Director of Organisational Development had undertaken and continued 
to undertake a number of additional duties and additional responsibilities. 
The post had been temporarily re-graded in June 2017 (backdated to 27 
January 2017) at M2 and was now past the two year test for permanence. 
The additional responsibilities continued and the Principal suggested that the 
post should be formalised at M2. 
 
The Committee discussed the decision made in 2017 to temporarily regrade 
this post and expressed some concerns that it had not been reviewed in the 
intervening period and also questioned the permanency of some of the duties 
currently being carried out, e.g. in relation to the Longman Disposal and the 
New Campus projects. 

 
 The Committee AGREED that  

• all SMT posts, including the Principal, should be subject to a full job 
evaluation 

• as part of this process, the scope of the roles and responsibilities within 
the job description of the retitled “Head of” to “Director of” posts would not 
change 

• the Principal would advise the Committee of a realistic timescale for the 
completion of the job evaluation process for his and all SMT posts. 

 
 
 
Signed by the Chair:  ___________________________________ 

 
Date:                            ____________________ 
 
 



 Outstanding Actions – PR&R Committee 
 

 
5 April 2019 
  Item  Action Responsibility Time line Actioned 

Director of Finance role • an appropriate percentile for the peripatetic part of 
the role should be identified 

 

Principal / Director of 
Organisational Development 

Start now for 
completion by end 
of Academic Year 
 

 

 • the job description should be amended accordingly 
with reference being made to the developmental 
role being undertaken in order that the College 
could justify the role 

 

Principal / Director of 
Organisational Development 

for completion by 
end of Academic 
Year 
 

 

 • the role would then be subject to a job evaluation 
and 

 

Principal / Director of 
Organisational Development 

In line with 
timescale agreed 
for all SMT job 
evaluation below 

 

 • the College should draw down the existing funding 
made available from EO to cover any necessary 
backfill or support needed.   

 

Director of Finance Immediate  

Principal, SMT and 
research staff 

option 1 in the report be adopted for the Principal, 
SMT and Research staff for 2018/19 and 2019/20 as 
follows:- 

3% on salary points < or equal to £36,500  
2% on salary points > £36,500  
Minimum payment of £650 (FTE)  

    Maximum payment of £1600 (FTE) for the Principal 

Director of Finance immediate  



Titles change of titles as follows:-  
• Director of Curriculum (Gill Berkeley) 
• Director of Student Experience (Lindsay 

Snodgrass) 
• Director of Research and Innovation (Melanie 

Smith) 
 

Director of Business Development would be known as 
Director of External Relations.  
 
Depute Principal would be known as Depute Principal 
Planning and Student Experience.  

Dir of Org Development Immediate  

All SMT staff and Principal • all SMT posts, including the Principal, should be 
subject to a full job evaluation 

• as part of this process, the scope of the roles and 
responsibilities within the job description of the 
retitled “Head of” to “Director of” posts would not 
change 

 

Principal / Director of Org Dev Dependent on 
timescale below. 

 

 the Principal would advise the Committee of a realistic 
timescale for the completion of the job evaluation 
process for his and all SMT posts 

Principal To be agreed  
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 Board of Management 

 
Subject/Title: Financial Recovery Plan 
Author:   
[Name and Job title] Professor Chris O’Neil 

Meeting: PR&R Committee 

Meeting Date: Thursday 5 March 2020 

Date Paper prepared: Friday 28 February 2020 
Brief Summary of the 
paper: 
 
 
 

An overview of the savings that will contribute to the Financial 
Recovery Plan’s target. 

Action requested: 
[Approval, recommendation, 
discussion, noting] 

Approval 

Link to Strategy: 
Please highlight how the 
paper links to, or assists 
with::  
• compliance 
• partnership services 
• risk management 
• strategic plan 
• new opportunity/change 

 

 

Resource implications: 
 

Yes / No  
If yes, please specify:  
 

Risk implications: 
 

Yes / No 
If yes, please specify: 
Operational:  
Organisational:  

Equality and Diversity 
implications: 
 

Yes/No 
If yes, please specify: 
 

Consultation: 
[staff, students, UHI & 
Partners, External] and 
provide detail 
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Status – [Confidential/Non 
confidential] 
 

Confidential 

Freedom of Information 
Can this paper be included in 
“open” business* [Yes/No] 
 

No 

*If a paper should not be included within “open” business, please highlight below the reason. 
 
Its disclosure would substantially 
prejudice a programme of research (S27) 

 Its disclosure would substantially 
prejudice the effective conduct of public 
affairs (S30) 

 

Its disclosure would substantially prejudice 
the commercial interests of any person or 
organisation (S33) 

 Its disclosure would constitute a breach of 
confidence actionable in court (S36) 

 

Its disclosure would constitute a breach 
of the Data Protection Act (S38) 

 Other (please give further details)  

For how long must the paper be withheld? (express 
either as the time which needs to pass or a condition 
which needs to be met.) 
 
 

 
 
 

 
Further guidance on application of the exclusions from Freedom of Information legislation is available via 
 
http://www.itspublicknowledge.info/ScottishPublicAuthorities/ScottishPublicAuthorities.asp and 
 
http://www.itspublicknowledge.info/web/FILES/Public_Interest_Test.pdf 
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 Board of Management 

 
Subject/Title: 
 

Voluntary Severance Scheme 

Author:   
[Name and Job title] 
 

Lindsay Ferries 
Director of Organisation Development 

Meeting: 
 

Performance Review and Remuneration 

Meeting Date: 
 

5 March 2020 

Date Paper prepared: 
 

28 February 2020 

Brief Summary of the 
paper: 
 
 
 

The paper sets out the proposed Voluntary Severance Scheme.  
To accompany the Scheme, an aternatives to redundancy process 
is suggested to be launched alongside the scheme conditions. 

Action requested: 
[Approval, 
recommendation, 
discussion, noting] 

Approval 

Link to Strategy: 
Please highlight how the 
paper links to, or assists 
with::  
• compliance 
• partnership services 
• risk management 
• strategic plan 
• new 

opportunity/change 
 

 

Resource implications: 
 

Yes  
If yes, please specify: £300,000 to realise a saving of £1,000,000 
over the period of the scheme. 
 

Risk implications: 
 

Yes / No 
If yes, please specify: 
Operational:  
Organisational:  

Equality and Diversity 
implications: 
 

Yes/No 
If yes, please specify: 
 

Consultation: 
[staff, students, UHI & 
Partners, External] and 
provide detail 
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Status – [Confidential/Non 
confidential] 
 

Confidential 

Freedom of Information 
Can this paper be 
included in “open” 
business* [Yes/No] 
 

No 

*If a paper should not be included within “open” business, please highlight below the reason. 
 
Its disclosure would substantially 
prejudice a programme of research 
(S27) 

 Its disclosure would substantially 
prejudice the effective conduct of 
public affairs (S30) 

 

Its disclosure would substantially 
prejudice the commercial interests of 
any person or organisation (S33) 

 Its disclosure would constitute a 
breach of confidence actionable in 
court (S36) 

 

Its disclosure would constitute a 
breach of the Data Protection Act 
(S38) 

 Other (please give further details)  

For how long must the paper be withheld? 
(express either as the time which needs to pass 
or a condition which needs to be met.) 
 
 

 
 

 
Further guidance on application of the exclusions from Freedom of Information legislation is 
available via 
 
http://www.itspublicknowledge.info/ScottishPublicAuthorities/ScottishPublicAuthorities.asp and 
 
http://www.itspublicknowledge.info/web/FILES/Public_Interest_Test.pdf 
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 Board of Management 

 
Subject/Title: 
 

Principal’s Report on Performance 

Author:   
[Name and Job title] 
 

Chris O’Neil, Principal and Chief Executive 

Meeting: 
 

Performance Review and Remuneration 

Meeting Date: 
 

5 March 2020 

Date Paper prepared: 
 

28 February 2020 

Brief Summary of the 
paper: 
 
 
 

As part of the code of governance for Scotland’s colleges the 
PR&R committee is expected to oversee the performance of 
the Principal and the Senior Management Team.  This report 
provides performance trends in relation to: 

• FE & HE numbers 
• Apprenticeships and FWDF income 
• International activity 
• Research 
• Student satisfaction rates 
• Annexes relating to KPIs 

 
Action requested: 
[Approval, 
recommendation, 
discussion, noting] 

Approval 

Link to Strategy: 
Please highlight how the 
paper links to, or assists 
with::  
• compliance 
• partnership services 
• risk management 
• strategic plan 
• new 

opportunity/change 

 
 
 
 
 
 
 
  

Resource implications: 
 

Yes  
If yes, please specify:  

Risk implications: 
 

Yes / No 
If yes, please specify: 
Operational:  
Organisational:  

Equality and Diversity 
implications: 
 

Yes/No 
If yes, please specify: 
 

Consultation:  
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[staff, students, UHI & 
Partners, External] and 
provide detail 
 
Status – [Confidential/Non 
confidential] 
 

Confidential 

Freedom of Information 
Can this paper be 
included in “open” 
business* [Yes/No] 
 

No 

*If a paper should not be included within “open” business, please highlight below the reason. 
 
Its disclosure would substantially 
prejudice a programme of research 
(S27) 

 Its disclosure would substantially 
prejudice the effective conduct of 
public affairs (S30) 

 

Its disclosure would substantially 
prejudice the commercial interests of 
any person or organisation (S33) 

 Its disclosure would constitute a 
breach of confidence actionable in 
court (S36) 

 

Its disclosure would constitute a 
breach of the Data Protection Act 
(S38) 

 Other (please give further details)  

For how long must the paper be withheld? 
(express either as the time which needs to pass 
or a condition which needs to be met.) 
 
 

 
 

 
Further guidance on application of the exclusions from Freedom of Information legislation is 
available via 
 
http://www.itspublicknowledge.info/ScottishPublicAuthorities/ScottishPublicAuthorities.asp and 
 
http://www.itspublicknowledge.info/web/FILES/Public_Interest_Test.pdf 
 
 
  

http://www.itspublicknowledge.info/web/FILES/Public_Interest_Test.pdf


ITEM     

  Page 1 of 4 

 
 Board of Management 

 
Subject/Title: 
 

STUDENT EXPERIENCE 2018-19 & EARLY 2019-20  
 

Author:   
[Name and Job title] 
 

Liz Cook, Quality Manager 

Meeting: Learning, Teaching and Research Committee 
 

Meeting Date: 
 

3rd December 2019 

Date Paper prepared: 
 

25th November 2019 

Brief Summary of the 
paper: 
 
 
 

The paper outlines the actions taken in relation to the SSES 2018-19; and 
presents a headline report for the ESES 2019-20. 

Action requested: 
[Approval, recommendation, 
discussion, noting] 

Discussion 

Link to Strategy: 
Please highlight how the 
paper links to, or assists 
with::  
• compliance 
• partnership services 
• risk management 
• strategic plan 
• new opportunity/change 

 

 
The Quality Enhancement report links to the Strategic Plan 2017 – 20 in 
the following aims: 
Opportunity and growth in Student Life 
Opportunity and growth in Curriculum 
Opportunity and growth in Professional Practice 
Opportunity and growth in Organisational Development 
 
Specifically, individual objectives listed within each aim. 
 

Resource implications: 
 

Yes / No  
If yes, please specify:  
 

Risk implications: 
 

Yes / No 
If yes, please specify: 
Operational: 
Organisational: 

Equality and Diversity 
implications: 
 

Yes / No 
If yes, please specify: 
 

Consultation: 
[staff, students, UHI & 
Partners, External] and 
provide detail 
 

None 
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Status – [Confidential/Non 
confidential] 
 

Non-confidential 

Freedom of Information 
Can this paper be included in 
“open” business* [Yes/No] 
 

Yes 

*If a paper should not be included within “open” business, please highlight below the reason. 
 
Its disclosure would substantially 
prejudice a programme of research (S27) 

 Its disclosure would substantially 
prejudice the effective conduct of public 
affairs (S30) 

 

Its disclosure would substantially prejudice 
the commercial interests of any person or 
organisation (S33) 

 Its disclosure would constitute a breach of 
confidence actionable in court (S36) 

 

Its disclosure would constitute a breach 
of the Data Protection Act (S38) 

 Other (please give further details)  

For how long must the paper be withheld? (express 
either as the time which needs to pass or a condition 
which needs to be met.) 
 
 

 
 
 

 
Further guidance on application of the exclusions from Freedom of Information legislation is available via 
 
http://www.itspublicknowledge.info/ScottishPublicAuthorities/ScottishPublicAuthorities.asp and 
 
http://www.itspublicknowledge.info/web/FILES/Public_Interest_Test.pdf 
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Quality Enhancement Report  
 
 
Executive summary 
 
As outlined in the section above. 
 
Part 1 of the report reflects the recommendations made from the SSES 2018-19; the 
second part the headline ESES report. 
 
Part 1 
 
Update on recommendations made from SSES 2018-19: 
 
 

Recommendation 
 

Update November 2019 

Engagement with sector wide debate 
about the suitability of the question set 
for students who may not associate 
themselves with the college, for 
example, apprentices and school pupils 
 

• Quality Manager has entered into 
early discussion in sparqs led 
dialogue about apprentices 

• Quality Manager active member 
of SFC SLWG learners studying 
SCQF Levels 1 - 4 

Individual teams to reflect on the 
engagement with the survey in their 
area, and ways to increase the 
response rate at a local level 
 

• Teams have used survey 
response rates and results as 
part of the ongoing self-
evaluation process.  Results 
feeding into the final CCM and 
Stop & Review meetings 2019-
20. 

Individual teams to reflect on the 
satisfaction rates in their area to identify 
potential areas for improvement 
 
The use of digital skills within the 
classroom linked to the opportunities 
students have to review and improve 
their own skill set 
 

• This recommendation sits within 
the Quality Enhancement Plan 
2019-20, as part of the second 
theme. 

Consistently high standards of teaching 
practice 
 

• A separate theme has been 
introduced into the Quality 
Enhancement Plan 2019-20. 

 
The brand, transparency and 
effectiveness of the class rep system 
 

• This is closely linked to the role 
of HISA, the work of the 
Partnership Agreement, and 
associated action plans 

 
Consideration into how the new PDA 
role can best impact on the consistency 

• The new PDA role implemented 
June 2019.  The focus of the role 
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and expectation around the review of 
progress 
 

has been the relationship aspect 
in order to support all FTFE 
learners with their student 
journey.  As this progresses to 
S2, review of progress will be 
incorporated as part of the role, 
bearing in mind the likely need of 
subject expertise. 

• Other modes and level of 
delivery will be considered as 
part of the AMQC. 

 
 
Part 2 
 
Please refer to the ESES report attached. 
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Student Satisfaction and Engagement Survey (SSES) – Sector 
Summary Report 

 

The SFC has published the statistical release of the annual Student Satisfaction and Engagement 
Survey (SSES) for Scotland’s colleges, which covers the academic year 2018-19.  The publication 
reports on HE and FE courses; and modes of study.  The SSES comprises ten questions, these are 
included in a larger survey at ICUHI and marketed as SSES.  The IC UHI survey is distributed to all FE 
and HE students, with the exception of those students receiving the NSS.   

Sector data is released to colleges for the purposes of internal benchmarking.  This summary 
provides a high level analysis. It should be noted that UHI academic partners submit only FE returns 
to the SFC for reporting purposes. 

Response Rate 
 

The table below shows the breakdown of student response rates by level and mode compared to 
that of the sector. 

Level and 
Mode 

No. of 
responses 

% 
response 

rate 

Sector % 
response 

rate 

FEFT 644 62.5 52.5 
FEPT 398 59.5 30.7 
FE*DL 24 11.3 - 
HEFT 526 49.0 45.3 
HEPT 199 36.0 24.6 
HEDL 0 0 - 

 

*DL Distance Learning 

ICUHI continues to perform well in terms of response rates across the modes and levels of delivery, 
with the exception of DL.  In a time of increased focus by the SFC on response rates to generate a 
robust data set; it is good to see ICUHI sitting well above the sector benchmark for FE provision.  
Existing approaches to student and staff engagement are well embedded, allowing capacity to test 
further methods of student engagement in the future. 
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Level and Mode of Delivery – Overall Satisfaction 
 

It can be seen from the table below that IC UHI is sitting above the sector benchmark for all modes 
and levels of delivery, with HEPT just marginally over the benchmark.   

 

Level and 
Mode 

Inverness 
College 
UHI Sector 

% 
difference 

FEFT 92.5 88.4 +4.1 

FEPT 94.5 92 +2.5 

FEDL 91.7 84.2 +7.5 

HEFT 85.2 82 +3.2 

HEPT 86.9 86.3 +0.6 

HEDL - 81.9 - 
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Level of Delivery 
 

The following tables showed combined results for the level of delivery.  Results for individual levels 
and modes of delivery can be found in Appendix 1. 

 

FE Combined Modes 

FE (Combined modes) 

Inverness 
College 

UHI Sector  
% 

difference 

1.    Overall, I am satisfied with my college experience. 93.2 93.4 -0.2 
2.    Staff regularly discuss my progress with me. 89.2 86.4 +2.8 
3.    Staff encourage students to take responsibility for 
their learning. 97.3 95.7 +1.6 
4.    I am able to influence learning on my course. 88.4 89.8 -1.4 
5.    I receive useful feedback which informs my future 
learning.  90.7 89.2 +1.5 
6.    The way I'm taught helps me learn. 89.8 89.2 +0.6 
7.    My time at college has helped me develop 
knowledge and skills for the workplace. 91.1 91.8 -0.7 
8.    I believe student suggestions are taken seriously. 83.8 81.9 +1.9 
9.    I believe all students at the college are treated 
equally and fairly by staff. 89.1 86.5 +2.6 
10.  The college Students' Association influences 
change for the better. 88.1 87.6 +0.5 

Overall Total 90.1 89.2 +0.9 
 

Satisfaction levels across the sector have increased for each question in 2018 – 19, except for Q1 
which dropped marginally by 0.2%.  ICUHI sits above the sector benchmark for seven of the ten 
questions.  Of the three question responses that sit below the sector benchmark, learners 
influencing own learning has the largest % difference at -1.4%.  Overall, ICUHI sits 0.9% above the 
sector results.   
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HE Combined Modes 

HE (Combined modes) 

Inverness 
College 

UHI 
National 

result  
% 

difference 
1.    Overall, I am satisfied with my college 
experience. 85.6 87.1 -1.5 

2.    Staff regularly discuss my progress with me. 69 76.6 -7.6 
3.    Staff encourage students to take responsibility 
for their learning. 95.6 92.9 +2.7 

4.    I am able to influence learning on my course. 75.6 79.9 -4.3 
5.    I receive useful feedback which informs my 
future learning.  83.3 82.4 +0.9 
6.    The way I'm taught helps me learn. 75.7 80.6 -4.9 
7.    My time at college has helped me develop 
knowledge and skills for the workplace. 82.6 86.5 -3.9 

8.    I believe student suggestions are taken seriously. 71.7 71.6 +0.1 
9.    I believe all students at the college are treated 
equally and fairly by staff. 84.7 82.8 +1.9 
10.  The college Students' Association influences 
change for the better. 75.2 85 -9.8 

Overall Total 79.9 82.5 -2.6 
 

Whilst ICUHI are 2.6 percentage points below the overall sector benchmark, the gap has narrowed 
by 3.8 percentage points.   The response to four questions sit above the sector benchmark.  Staff 
encouraging learners to take responsibility for their own learning continues to be a well responded 
to question for ICUHI.  The responses to six of the questions asked show the satisfaction levels sit 
below the sector benchmark, the gap ranging between 1.5 to 9.8%.  The Student Association and 
discussions about progress score the lowest under the sector benchmark.  Student suggestions taken 
seriously scores low across the sector.  

Conclusion 

The response rates for each of the modes and levels is more consistent this academic year, and for 
FEFT provision sits above the sector target. The approaches to the survey in 2018-19 had a better 
overall reach, the breakdown of individual modes and levels indicates there is further work to be 
done with HE and distance learning students. 

The results for this academic year have been mixed, with FTFE learners appearing to be the most 
satisfied of the student body.  It appears an area of development is linked to the satisfaction of HE 
students; whilst at the same time noting the sector benchmark represents the views of HN students 
from across the sector whereas ICUHI results include all HE learners.   

Liz Cook 

Quality Manager 

November 2019 
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Appendix 1 
 

HEFT 

HEFT 

Inverness 
College 

UHI 
National 

result  
% 

difference 
1.    Overall, I am satisfied with my college 
experience. 85.2 86.8 -1.6 

2.    Staff regularly discuss my progress with me. 67.3 76.2 -8.9 
3.    Staff encourage students to take responsibility 
for their learning. 95.2 92.6 +2.6 

4.    I am able to influence learning on my course. 74.6 79.6 -5 
5.    I receive useful feedback which informs my 
future learning.  81 82.2 -1.2 
6.    The way I'm taught helps me learn. 87.6 80.2 +7.4 
7.    My time at college has helped me develop 
knowledge and skills for the workplace. 80.3 86.2 -5.9 

8.    I believe student suggestions are taken seriously. 68.1 70.3 -2.2 
9.    I believe all students at the college are treated 
equally and fairly by staff. 82.1 81.8 +0.3 
10.  The college Students' Association influences 
change for the better. 74.2 85.3 -11.1 

 

It is encouraging to see positive increases in levels of satisfaction about the way students are taught, 
taking responsibility and equity based questions.  In the remaining seven questions where the 
satisfaction rate falls below the sector benchmark, the range is 1.6% to 11.1%.  The questions with 
the biggest differentials relate to the Student Association and discussions around progress.   

FEFT 

FEFT 

Inverness 
College 

UHI 
National 

result  
% 

difference 
1.    Overall, I am satisfied with my college 
experience. 92.5 93 -0.5 

2.    Staff regularly discuss my progress with me. 90.9 85.6 +5.3 
3.    Staff encourage students to take responsibility 
for their learning. 97.7 95.5 +2.2 

4.    I am able to influence learning on my course. 88.5 89.4 -0.9 
5.    I receive useful feedback which informs my 
future learning.  89.9 88.5 +1.4 
6.    The way I'm taught helps me learn. 89 88.5 +0.5 
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7.    My time at college has helped me develop 
knowledge and skills for the workplace. 91.5 91.6 -0.1 

8.    I believe student suggestions are taken seriously. 82 79.7 +2.3 
9.    I believe all students at the college are treated 
equally and fairly by staff. 85.6 84.3 +1.3 
10.  The college Students' Association influences 
change for the better. 87.7 87.7 0 

 

Three responses sit below the national benchmark, by less than one percentage point.  ICUHI scores 
well against discussions about progress, taking responsibility and student suggestions being taken 
seriously. FEFT students are generally more satisfied than HEFT students.  

 

HEPT 

HEPT 

Inverness 
College 

UHI 
National 

result  
% 

difference 
1.    Overall, I am satisfied with my college 
experience. 86.9 89.2 -2.3 

2.    Staff regularly discuss my progress with me. 73.3 79.7 -6.4 
3.    Staff encourage students to take responsibility 
for their learning. 96.5 95.5 +1 

4.    I am able to influence learning on my course. 78.2 82.4 -4.2 
5.    I receive useful feedback which informs my 
future learning.  89.3 84.3 +5 
6.    The way I'm taught helps me learn. 82.3 83.8 -1.5 
7.    My time at college has helped me develop 
knowledge and skills for the workplace. 88.9 88.3 +0.6 

8.    I believe student suggestions are taken seriously. 80.8 81.1 -0.3 
9.    I believe all students at the college are treated 
equally and fairly by staff. 91.8 90.2 +1.6 
10.  The college Students' Association influences 
change for the better. 77.9 90 -12.1 

 

Four HEPT responses sit above the national sector result – these are about receiving feedback, being 
treated equally, staff encouraging responsibility for learning and developing skills for the work place.  
The questions with response rates sitting below the national results range from 0.3% to 12.1% 
differential.  The question with the highest differential this year relates to the Student Association.  
ICUHI are marginally under sector satisfaction levels for the questions relating to student 
suggestions. 
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FEPT 

FEPT 

Inverness 
College 

UHI 
National 

result  
% 

difference 
1.    Overall, I am satisfied with my college 
experience. 94.5 94.9 -0.4 

2.    Staff regularly discuss my progress with me. 87.4 88.6 -1.2 
3.    Staff encourage students to take responsibility 
for their learning. 96.7 96.4 +0.3 

4.    I am able to influence learning on my course. 88.8 91.7 -2.9 
5.    I receive useful feedback which informs my 
future learning.  91.9 90.8 +1.1 
6.    The way I'm taught helps me learn. 91.7 91.4 +0.3 
7.    My time at college has helped me develop 
knowledge and skills for the workplace. 90.9 92.6 -1.7 

8.    I believe student suggestions are taken seriously. 86.5 87.8 -1.3 
9.    I believe all students at the college are treated 
equally and fairly by staff. 94.7 91.9 +2.8 
10.  The college Students' Association influences 
change for the better. 88.7 94.4 -5.7 

 

Four question results sit above the benchmark by a range of 0.3% to 2.8%.  The two highest 
response rates are about being treated equally and receiving useful feedback.  The two lowest 
response rates relate to the Student Association and being able to influence learning on their 
courses. 
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 Board of Management 

 
Subject/Title: 
 

IIP Gold Review 

Author:   
[Name and Job title] 
 

Lindsay Ferries, Director of Organisational Development 

Meeting: 
 

Human Resources Committee 

Meeting Date: 
 

26 June 2019 

Date Paper prepared: 
 

23 May 2019 

Brief Summary of the 
paper: 
 
 
 

Staff Survey Report with Recommendations 

Action requested: 
[Approval, recommendation, 
discussion, noting] 

Discussion 

Link to Strategy: 
Please highlight how the 
paper links to, or assists 
with::  
• compliance 
• partnership services 
• risk management 
• strategic plan 
• new opportunity/change 

 

 

Resource implications: 
 

Yes / No  
If yes, please specify:  
 

Risk implications: 
 

Yes / No 
If yes, please specify: 
Operational:  
Organisational:  

Equality and Diversity 
implications: 
 

Yes/No 
If yes, please specify: 
 

Consultation: 
[staff, students, UHI & 
Partners, External] and 
provide detail 
 

All staff and HISA 
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Status – [Confidential/Non 
confidential] 
 

Non Confidential 

Freedom of Information 
Can this paper be included in 
“open” business* [Yes/No] 
 

Yes 

*If a paper should not be included within “open” business, please highlight below the reason. 
 
Its disclosure would substantially 
prejudice a programme of research (S27) 

 Its disclosure would substantially 
prejudice the effective conduct of public 
affairs (S30) 

 

Its disclosure would substantially prejudice 
the commercial interests of any person or 
organisation (S33) 

 Its disclosure would constitute a breach of 
confidence actionable in court (S36) 

 

Its disclosure would constitute a breach 
of the Data Protection Act (S38) 

 Other (please give further details)  

For how long must the paper be withheld? (express 
either as the time which needs to pass or a condition 
which needs to be met.) 
 
 

 
 
 

 
Further guidance on application of the exclusions from Freedom of Information legislation is available via 
 
http://www.itspublicknowledge.info/ScottishPublicAuthorities/ScottishPublicAuthorities.asp and 
 
http://www.itspublicknowledge.info/web/FILES/Public_Interest_Test.pdf  
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IIP Gold 

Background 

IIP Generation 6 Standards 
 
The Organisation and Professional Development Strategy 2017 – 2020 sets the 
achievement of IIP Platinum as an objective to achieve.  As referenced in the IIP Gold 
Progress report, the college had made application for assessment in light of IIP Gold 
Generation 5 Award and was awarded IIP Gold in December 2016. Furthermore we were 
successful in our reaccreditation in October 2017.   Progression beyond IIP Gold to 
platinum status includes a mandatory all staff survey as part of the assessment criteria.  
IIP40 Questions are categorised under the following headings: 
 

1. Leading and Inspiring People 
2. Living the Organisations values and behaviours 
3. Empowering and involving people 
4. Managing performance 
5. Rewarding and recognising high performance 
6. Structuring work 
7. Building capability 
8. Delivering Continuous improvement 
9. Creating sustainable success 
10. Maturity levels (overarching statements) 

 
 
IIP Gold Annual Review – Staff Survey 
 
Through the LEAD development sessions we have collectively worked together to define 
the culture and values to ensure success going forward.  Collectively we have developed 
an ‘ABC’ model underpinned by our values. 
 

 



ITEM 7 

   Page 4 of 5 

 
 
The Report 
 
 
The attached is the resultant report for discussion: 
 
Highlights include: 
 

1. Close correlation with the median score in comparison to all IIP Gold employers 
who completed the survey. 
 

2. Above average for quality and continuous improvement. 
 

3. Strengths include; structure of work, continuous improvement, values 
 

4. Areas for development; reward and recognition, senior management development. 
 

5. Departmental variances in line with known areas of strength and improvements. 
 
 
Reward and Recognition 
 
The key recommendations: 
 

• Further reinforcement of the ABC cultural values.  This is an area of focus at the 
staff conference and builds into our collective thinking around reward and 
recognition. 
 

A suggestions being for example 
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Further Feedback from Staff 
 
Negotiations are ongoing regarding our IIP assessor undertaking further focussed 
discussions with a cross section of staff to consider further the results for their teams, 
once the staff conference is behind us. 
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About this report

This report has been prepared in accordance with Terms of Appointment Letter from Audit Scotland dated 31 May 2016 through 
which the Auditor General for Scotland has appointed us as external auditor of Inverness College (“the College”) for financial years 
2016/17 to 2020/21. We undertake our audit in accordance with the Public Finance and Accountability (Scotland) Act 2000 and 
our responsibilities as set out within Audit Scotland’s Code of Audit Practice. This report is for the benefit of the College and is 
made available to the Auditor General for Scotland and Audit Scotland. This report has not been designed to be of benefit to 
anyone except the recipients. In preparing this report we have not taken into account the interests, needs or circumstances of 
anyone apart from the recipients, even though we may have been aware that others might read this report. 

Any party other than the Recipients that obtains access to this report or a copy (under the Freedom of Information Act 2000, the
Freedom of Information (Scotland) Act 2002, through a Recipient's Publication Scheme or otherwise) and chooses to rely on this 
report (or any part of it) does so at its own risk. To the fullest extent permitted by law, Ernst & Young LLP does not assume any 
responsibility and will not accept any liability in respect of this report to any party other than the Recipients

Complaints

If at any time you would like to discuss with us how our service to you could be improved, or if you are dissatisfied with the service 
you are receiving, you may take the issue up with Stephen Reid who is our partner responsible for services under appointment by 
Audit Scotland, telephone 0131 777 2839, email sreid2@uk.ey.com. If you prefer an alternative route, please contact Steve Varley, 
our Managing Partner, 1 More London Place, London SE1 2AF. We undertake to look into any complaint carefully and promptly and 
to do all we can to explain the position to you. Should you remain dissatisfied with any aspect of our service, or with how your
complaint has been handled, you can refer the matter to Diane McGiffen, Audit Scotland, 4th Floor, 102 West Port, Edinburgh, EH3 
9DN. Alternatively you may of course take matters up with our professional institute. We can provide further information on how you 
may contact our professional institute.

Contents
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We have [substantially] concluded our audit of the College’s financial statements
for the year ended 31 July 2019. [At the time of drafting this report we have
identified two unadjusted audit difference arising from the audit. Two audit 
adjustments were processed by management as part of the audit.]

We concluded the other information subject to audit, including parts of the 
Remuneration Report and the Annual Governance Statement were appropriate. 

Financial statements:

Audit Opinion

Presentation and 
disclosures

The quality of the draft financial statements and supporting working papers 
provided by management were of a similar quality to previous years. The draft 
financial statements, and a number of the key supporting schedules were 
received subsequent to the initially agreed audit timetable.

We were satisfied that the Annual Governance Statement materially reflects the 
requirements of the Scottish Funding Council’s 2018/19 Accounts Direction.

Wider Scope: 

Financial 
Sustainability

The College has prepared a five year Financial Forecast Return for the Scottish 
Funding Council, which forecasts an underlying operating deficit of over £4 
million in the period to 2023/24 if no mitigating actions are taken. The College 
has also prepared a balanced forecast position for this period, assuming savings 
made through staff cost reductions, commercial and other income increases and 
efficiency savings. 

During 2018/19 management has made progress in identifying the possible 
savings to be achieved in order to secure a balanced operating position over the 
next five years. There remains a significant risk around delivery of these savings 
given the current status of development of detailed plans, and inherent risks in 
delivery of savings without impacting the College’s ability to meet key corporate 
objectives and targets. 
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Governance and 
Transparency

A number of areas of good governance are in place and operating effectively 
across the College. The College has made appropriate disclosures within the 
Annual Governance Statement relating to its risks and control environment, and 
its compliance with the Code of Good Governance for Scotland’s colleges. We 
concluded that the College’s preparations for EU withdrawal appear appropriate. 

We have noted a number of areas where resource constraints occurring in the 
year have limited progress, both in respect of implementation of previous audit 
recommendations, and where the College’s arrangements for ensuring 
transparency around governance matters have not been kept up to date through 
the year. We have raised a recommendation around the College’s arrangements 
for participation in the Audit Scotland National Fraud Initiative exercises. 
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Introduction

Purpose of this report

In accordance with the Public Finance and Accountability (Scotland) Act 2000 
(“the Act”), the Auditor General for Scotland appointed EY as the external 
auditor of Inverness College (“the College”) for the five year period 2016/17 to 
2020/21. 

This Annual Audit Report is designed to summarise our key findings and 
conclusions from our audit work. It is addressed to both members of the Board 
of Management and the Auditor General for Scotland, and is presented to those 
charged with governance. This report is provided to Audit Scotland and will be 
published on their website.

We draw your attention to the fact that our audit was not designed to identify 
all matters that may be relevant to the College. Our views on internal control 
and governance arrangements have been based solely on the audit procedures 
performed in respect of the audit of the financial statements and the other 
procedures performed in fulfilling our Annual Audit Plan. 

A key objective of our audit reporting is to add value by supporting the 
improvement of the use of public money. We aim to achieve this through 
sharing our insights from our audit work, our observations around where the 
College employs best practice and where practices can be improved. We use 
these insights to form our audit recommendations to support the College in 
improving its practices around financial management and control, as well as 
around key aspects of the wider scope dimensions of audit. Such areas we have 
identified are highlighted throughout this report together with our judgements 
and conclusions regarding the College’s arrangements. 

Our independence

We confirm that we have undertaken client and engagement continuance 
procedures, which include our assessment of our continuing independence to 
act as the College’s external auditor.

Our key contacts:

Stephen Reid

Partner
sreid2@uk.ey.com

Olga Potapova

Manager
opotapova@uk.ey.com

Molly Jamieson

Senior
mjamieson1@uk.ey.com

http://opentext/OTCSdav/nodes/3254434/mailto:sreid2@uk.ey.com
mailto:opotapova@uk.ey.com
mailto:mjamieson1@uk.ey.com
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Scope and Responsibilities

The Code sets out the responsibilities of both the College and the auditor 
(summarised in Appendix A). We outlined these in our Annual Audit Plan, which 
was presented to the Audit Committee on 28 May 2019. 

Our Annual Audit Plan set out an overview of our audit scope and approach for 
the audit of the 2018/19 financial statements. We can confirm that we carried 
out our audit in accordance with the plan.

Materiality at an individual account level

£275,000

1.5% of the College’s gross expenditure

Overall Materiality

£550,000

Tolerable Error

As outlined in our Annual Audit Plan, based on considerations around the 
expectations of financial statement users and qualitative factors, we apply 
a lower materiality level of £1,000 to the audited section of the 
Remuneration Report. We also apply professional judgement to consider 
the materiality of Related Party Transactions to both parties.

Financial statement audit

We are responsible for conducting an audit of the College’s financial 
statements. We undertake our audit in accordance with the Code of Audit 
Practice (the Code), issued by Audit Scotland in May 2016; relevant 
Auditing Standards and applicable Practice Notes issued by the Financial 
Reporting Council; relevant legislation; and other guidance issued by Audit 
Scotland. 

Our findings are summarised in Section 2 of this report. 

Wider Scope audit

Our responsibilities extend beyond the audit of the financial statements. 
The Code requires auditors to provide judgements and conclusions on 
dimensions of wider scope public audit.  During our planning procedures, 
and in accordance with Audit Scotland planning guidance, for 2018/19 we 
assessed the College as meeting the definition of a smaller body for the 
purposes of our wider scope audit consideration.  Our focus has therefore 
been on the College’s arrangements:

• to secure financial sustainability; and 

• the appropriateness of the disclosures in the governance statement. 

Our findings against each dimension are summarised in Section 3 of this 
report. 

Level that we will report to committee

Reporting threshold

£25,000
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Financial Statements audit

Introduction

The annual financial statements provide the College with an opportunity to 
demonstrate accountability for the resources at its disposal, and report on 
its overall performance in the application of those resources during the 
year. We are responsible for conducting an audit of the financial 
statements of the College and provide an opinion on the financial 
statements as to:

• whether they give a true and fair view of the state of affairs of the 
College as at 31 July 2019 and the deficit for the year then ended; 

• whether they have been properly prepared in accordance with United 
Kingdom Generally Accepted Accounting Practice; and

• whether they have been prepared in accordance with the requirements 
of the Further and Higher Education (Scotland) Act 1992 and directions 
made thereunder by the Scottish Funding Council, the Charities and 
Trustee Investment (Scotland) Act 2005, and regulation 14 of The 
Charities Accounts (Scotland) Regulations 2006 (as amended). 

This section of our report summarises the audit work undertaken to support 
our audit opinion, including our conclusions in response to the significant 
and other risks identified in our Annual Audit Plan. 

Our Annual Audit Plan was considered by the Audit Committee on 28 May 
2019. The plan highlighted two areas that we identified as a significant risk 
of material misstatement or fraud risk:

• the risk of fraud in revenue and expenditure recognition (significant 
risk); and

• misstatements due to fraud or error (fraud risk). 

The plan also highlighted two areas of higher inherent risk within the 
2018/19 financial statements:

• Valuation of Property, Plant and Equipment; 

• Pension Liability and Asset Valuation; and

• Capital Financing Arrangements.
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Compliance with financial reporting requirements

As part of our oversight of the College’s financial reporting process, we 
report on our consideration of the quality of working papers and supporting 
documentation prepared predominantly by the finance team to support the 
audit.

The financial statements were prepared in accordance with the Further and 
Higher Education (Scotland) Act 1992 and directions made thereunder 
issued by the Scottish Funding Council, the Charities and Trustees 
Investment (Scotland) Act and regulation 14 of The Charities Accounts 
(Scotland) Regulations 2006 (as amended). 

Presentation and quality of financial statements 

Reflective of resource constraints and changes within the finance team, 
management provided draft financial statements on 11 November 2019, 
subsequent to the initially agreed timetable for audit of 7 October. A 
number of areas of the financial statements, including the Annual 
Governance Statement, were updated subsequent to the initial onsite audit. 
These factors significantly impacted the efficiency of the process. 

In line with previous years, the draft financial statements required a number 
of updates to reflect the requirements as outlined in the SFC’s 2018/19 
Accounts Direction. There needs to be an increased focus by management 
to ensure the draft financial statements presented for audit are updated for 
changes in requirements and subject to internal quality review, prior to 
being presented for audit. 

Audit outcomes

[At the time of drafting our report, we have identified two unadjusted audit 
difference arising from the audit that breached our reporting threshold. One 
adjustment was processed as part of the audit. Both the adjusted, and 
unadjusted differences are outlined in Appendix F. Our key outstanding 
audit procedures are outlined throughout this report, further adjustments 
may arise on conclusion of these audit matters.] 

Our overall audit opinion is summarised on the following page.  

Recommendation 1:

In line with previous 
years, the College 
should continue to 
focus on enhancement 
to its financial 
management 
arrangements, in 
particular with regards 
to robust financial 
statement preparation 
and quality assurance 
processes. 
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Basis of our opinion
We report on the outcomes of our audit procedures to 
respond to our assessed risk of misstatements, including 
significant risks within this section of our report.  We did 
not identify any areas of material misstatement. 

We are satisfied that accounting policies are appropriate 
and estimates are reasonable.

We have considered the financial statements against the 
financial reporting requirements, and additional guidance 
issued by the SFC and Audit Scotland.   

Financial statements

The financial statements provide a 
true and fair view of the state of 
affairs of the College at 31 July 
2019 and of the deficit for the year 
then ended

The financial statements are 
prepared in accordance with the 
financial reporting framework  

We issued an 
unqualified audit 
opinion on the 
2018/19 financial 
statements for the
College. 

Conclusions

We conduct core financial statements audit work, 
including management’s assessment of the 
appropriateness of the going concern basis.

Wider scope procedures, including financial forecasts are 
considered as part of our work on financial sustainability. 

Going concern

We are required to conclude and 
report on the appropriateness of the 
use of the going concern basis of 
accounting

We have no matters 
to report.  

Element of opinion

We conduct a range of substantive procedures on the 
financial statements.  Our conclusion draws upon: 

• Review of committee minutes and papers, regular 
discussions with management, our understanding of 
the College and the sector.

Other information

We consider whether the other 
information in the financial 
statements is materially inconsistent 
with other knowledge obtained 
during the audit

We are satisfied that 
the annual report 
materially meets the 
core requirements 
set out in the  
Accounts Direction.

Our procedures include: 

• Understanding the applicable enactments and guidance 
issued by the Scottish Ministers

• Performed detailed testing of income and expenditure 
testing to ensure transactions are in line with 
enactments and guidance 

Report on regularity of income and 
expenditure

We are required to consider whether 
in all material respects the income 
and expenditure in the financial 
statements were incurred or applied 
in accordance with any applicable 
enactments and guidance issued by 
Scottish Ministers

We are satisfied that 
in all material 
respects income and 
expenditure are 
regular. 

Matters prescribed by the Auditor 
General for Scotland 

Audited part of Remuneration 
Report has been properly prepared.

The Performance Report and Annual 
Governance Statement are  
consistent with the financial 
statements and have been properly 
prepared. 

We are required to report on whether the sections of the 
Remuneration and Staff report, and Accountability report  
have been properly prepared in accordance with the 
Further and Higher Education (Scotland) Act 1992 and 
directions made thereunder by the Scottish Funding 
Council. 

We have no matters 
to report. 

Matters on which we are required to 
report by exception

We are required to report on whether: 

• adequate accounting records have not been kept; or  

• the financial statements and the audited part of the 
Remuneration and Staff Report are  not in agreement 
with the accounting records; or  

• we have not received all the information and 
explanations we require for our audit

We have no matters 
to report. 



Significant and fraud audit risks
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1. Risk of Fraud in Income and Expenditure Recognition

As we outlined in our Annual Audit Plan, ISA (UK) 240 requires us to assume 
that fraud risk from income recognition is a significant risk.  In the public 
sector, we extend our consideration to the risk of material misstatement by 
manipulation of expenditure.  

In our audit planning, we rebutted the risk of improper recognition of Scottish 
Funding Council (“SFC”) core grant funding because there is no judgement in 
respect of this income stream. With regards to expenditure, we rebutted the 
risk of improper recognition of payroll expenditure. The charts below highlight 
how our assessment impacts our testing strategy on the College’s financial 
statements.   

Specific procedures relating to significant risks

We undertake specific, additional procedures over income and expenditure 
streams where we identified a significant risk, including:

• Review and challenge management’s accounting estimates over revenue 
or expenditure recognition for evidence of bias.

• Review transaction listings for individually material balances as well as 
unusual items to agree to supporting documentation and third party 
evidence.

• Test a representative sample of transactions across the remaining 
income and expenditure population to ensure coverage of testing across 
all balances.

• Review and test income and expenditure to ensure it is accounted for in 
the correct financial period. 

• Perform a search for material payments and receipts received after year 
end and ensured these had been accounted for in the correct period.

[Our testing has 
identified one 
adjusted and one 
unadjusted 
misstatement relating 
to revenue and 
expenditure 
recognition above our 
reporting threshold. 
We have not 
identified any further 
differences as a 
result of additional 
procedures 
performed in these 
areas.]

Source: 2018/19 Financial Statements: Statement of Comprehensive Income and Expenditure

Staff Costs

Other operating
expenses

Interest and
finance costs

Depreciation

£28.7 million
Total Expenditure 

* Significant risk applied 

Exhibit 1: Key components of the College’s income and expenditure

SFC Grants

Tuition Fees
and Education
Contracts

Other grant
income

Other Income

£28.4 million
Total Income 
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Our Audit of Other Income and Expenditure

We undertook walkthroughs in respect of the processes management has 
established to account for material income and expenditure streams.  We 
obtained data downloads from the College’s financial ledger to allow us to 
trace key transactions from initiation to recording in the financial 
statements. 

Other audit procedures: non-significant risk areas:

Our audit work on 
other areas, where 
there were no 
significant risks, 
identified no audit 
misstatements. We did 
not identify any areas 
of significant 
estimation or 
judgement as part of 
our audit work in these 
areas.

Scottish Funding Council income: We agreed receipts in the year for 
SFC grant income to the financial ledger and SFC grant award 
notification. We have assessed the College’s compliance with required 
grant requirements (such as credits achievement) and did not identify 
any potential clawback of funding.

Employee expenses: We established expectations of payroll costs in 
the year based on staff numbers and salary movements, and 
compared our expectations to actual results and investigated 
variances. 

We have outlined our consideration of the valuation of pension assets 
and liabilities held by the College later in this report. In respect of all 
pension transactions impacting the SOCIE we agreed these journals 
to the underlying FRS 102 report prepared by the College’s actuary. 
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2. Risk of Misstatement due to Fraud or Error

Our Annual Audit Plan recognised that under ISA (UK) 240, management is 
considered to be in a unique position to perpetrate fraud in financial reporting 
because of its ability to manipulate accounting records directly or indirectly by 
overriding controls that otherwise appear to be operating effectively. We 
respond to this risk on every engagement. 

We considered the risk of fraud, inquired with 
management about their assessment of the risks of 
fraud and the controls to address those risks. We also 
updated and developed our understanding of the 
oversight of those charged with governance over 
management’s processes over fraud.

We have not identified any 
material weaknesses in 
controls or evidence of 
management override.

Our findings

We tested the appropriateness of manual journal entries 
recorded in the general ledger and other adjustments 
made in the preparation of the financial statements.

We obtained a full list of journals posted to the general 
ledger during the year, and used our bespoke data 
analysers to identify any unusual journal types or 
amounts based on our identified risk areas for the audit. 

We identified a number of 
manual journals requiring 
further consideration using 
criteria we established 
based on our understanding 
of the College. All journals 
tested were assessed as 
appropriate and verified to 
supporting documentation.

Management disclose their assessment of the critical 
accounting judgements and key estimates in the 
financial statements. We reviewed each significant 
accounting estimate for evidence of management bias, 
including retrospective consideration of management’s 
prior year estimates.

We identified and considered the appropriateness of key 
accounting estimates, including provisions, and their 
susceptibility to bias. 

We reviewed each estimate 
and concluded there was no 
evidence of material bias.    

We are also content that 
the disclosures that 
management have made in 
the relevant section of the 
financial statements are 
appropriate.    

Evaluate the business rationale for any significant 
unusual transactions.  

No unusual transactions 
were identified outside the 
normal course of business.    

Review of property, plant and equipment expenditure to 
ensure it fulfils the accounting requirements to be 
capitalised. 

No issues were noted 
through testing performed.  

Our audit procedures

We consider the consistency and application of 
accounting policies, and the overall presentation of 
financial information.  

There are no accounting 
practices that materially 
depart from what is 
acceptable under the 
accounting framework. 

We have not identified 
any instances of 
inappropriate 
judgements being 
applied. We did not 
identify any other 
transactions during our 
audit which appeared 
unusual or outside the 
College‘s normal course 
of business. 

We have not identified 
any material 
weaknesses in controls 
or evidence of material 
management override. 



Valuation of Property 
Plant and Equipment

The College’s PPE 
portfolio totals £56.6 
million (2017/18: £50.9 
million). 

During the year, the 
College’s property assets 
were subject to a 
revaluation in line with 
the requirements of the 
underlying accounting 
code, resulting in an 
uplift of £3 million on the 
asset values.

Our work focused on 
judgements, and 
accounting, in relation to 
the valuation of the 
College’s land and 
buildings. 

Other Inherent Risk Areas
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Our Annual Audit Plan highlighted additional areas of inherent risk.  We 
identified no further areas of risk as part of our audit procedures. The results of 
our procedures on inherent risk areas are summarised below. 

• Considered the work performed by the 
College as part of it’s annual review of the 
valuation of the College estate, and utilised 
local market data to challenge the 
valuation. 

• Challenged management’s assessment of 
the estate valuation at the year end and any 
indicators of impairment.

• Considered changes to useful economic 
lives as a result of the most recent 
valuation.

• Confirmed that the revaluation exercise has 
been correctly processed in the financial 
statements through testing of accounting 
entries. 

• Reviewed the College’s backlog 
maintenance estates plans, including 
consideration of possible indicators of 
impairment of the existing estate and 
whether backlog maintenance expenditure 
in the year had been correctly accounted 
for as capital or revenue expenditure.

• Tested the acquisition of new assets in the 
year ensuring that they were correctly 
accounted for.

• Considered the accounting treatment for 
the SFC funding related to the demolition 
costs around the disposal of the Longman 
building. 

We reviewed the 
assumptions used in the 
valuation of land and 
buildings and have 
challenged the accuracy 
and appropriateness of 
assumptions, and agreed 
the workings to 
underlying asset 
information.

We did not identify any 
issues in respect of the 
valuation exercise. 

We identified no 
differences in the 
accounting treatment 
through the course of 
our audit work in this 
area. 

Our findingsOur audit procedures
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We have focused on the following areas, which 
are consistent with those of management:

• The reasonableness of the underlying 
assumptions used by the College’s actuary, 
including those associated with recent 
judgements on McCloud and Guaranteed 
Minimum Pensions (GMP).

• Ensuring the information supplied to the 
actuary in relation to the College was 
complete and accurate. 

• Ensuring the accounting entries and 
disclosures made in the financial 
statements were consistent with the 
actuary’s report.

We have liaised with the appointed auditor of 
the Highland Pension Fund to obtain 
assurances over the information supplied to 
the actuary in relation to the College. 

We have assessed the work of the Pension 
Fund actuary including the assumptions they 
have used by utilising our in-house experts. We 
have assessed both the robustness of the 
methodology used to derive the key actuarial 
assumptions and the reasonableness and 
consistency of the assumptions underpinning 
such reports, using guidance available.

We performed additional testing on the 
College’s share of the Fund pension assets at 
31 July, performing roll forward procedures 
on its share of assets from 31 March to the 
College balance sheet date.

We assessed the approach taken by the 
actuary to account for the estimated impact of 
the recent rulings made around the McCloud 
judgement and various rulings around GMP. 

We reviewed the calculation of the College’s 
early retirement liabilities at 31 July 2019. 

The initial actuarial 
valuation report that the 
College obtained to 
support the draft 
financial statements had 
accounted for the 
impact of McCloud but 
not GMP. An updated 
actuarial valuation to 
account for the 
valuation estimate of 
GMP has now been 
obtained by the College. 

[Our final conclusion on 
pensions is outstanding 
until we have been able 
to assess and conclude 
on the valuation of the 
updated GMP estimate, 
however we have no 
issues to report to date. 
Management has 
confirmed it will not 
adjust for the impact of 
GMP estimate on the 
basis of materiality, and 
the balance is disclosed 
as an unadjusted audit 
difference in Appendix 
F]. 

Assumptions used by 
the actuary and adopted 
by the College are 
considered to be 
generally acceptable. 
The sensitivities 
surrounding these 
assumptions have been 
correctly disclosed in 
the notes to the 
financial statements. 

Our findingsOur audit procedures

Valuation of Pension 
Liabilities

The College’s share of the 
Highland Pension Fund 
deficit is a material 
estimated balance in the 
financial statements. 
Under the Higher and 
Further Education SORP 
(2015), the liability is 
disclosed on the College’s 
balance sheet. At 31 July 
2019, the College’s share 
of the pension scheme 
net liability totalled 
£10.3 million (2017/18: 
£4.3 million) and the 
present value of the 
unfunded obligation in 
relation to early 
retirements agreed in 
previous years is £2.1 
million (2017/18: £2 
million)

Accounting for this 
scheme involves 
significant estimation and 
judgement and therefore 
management engages an 
actuary to undertake the 
calculations on their 
behalf. The information 
disclosed is based on the 
FRS 102 report issued to 
the College by the 
actuary. ISAs (UK and 
Ireland) 500 and 540 
require us to undertake 
procedures on the use of 
management experts and 
the assumptions 
underlying fair value 
estimates.
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In response to the inherent risk we performed 
the following audit procedures:

• Reviewed the capital funding transactions, 
including SFC capital grants, against the 
requirements of FRS 102 and the SORP

• Reviewed the College’s recognition of 
assets held for disposal, including the 
valuation of these within the financial 
statements and the accounting treatment 
of disposals of the former campus during 
the year

• Performed test of details over the 
transactions posted in the financial year, 
agreeing to supporting documentation from 
third parties

• Utilised our internal specialists to consider 
the accounting treatment, including review 
of the key assumptions driving the model, 
and disclosures against the requirements of 
the SORP and FRS 102.

• Agreeing disclosures made in the financial 
statements to the College’s NPD model. 

In both 2016/17 and 
2017/18 we made a 
recommendation for 
management to review 
the model and 
accounting treatment to 
ensure it continues to 
meet the requirements 
of FRS 102. This was 
specifically in respect of 
whether the model 
should contain 
contingent rent. While 
some progress has been 
made by management, 
this process has yet to 
be fully implemented. 

We are satisfied that the 
NPD liability and 
associated accounting 
treatment and 
disclosure is free from 
material misstatement 
for the year ended 31 
July 2019.                                                                                                                   

Our findingsOur audit procedures

Capital financing 
arrangements

In 2015 the College took 
possession of its new 
campus buildings, using 
the Scottish Futures 
Trust’s Non-Profit 
Distributing (NPD) model.

Under the NPD 
arrangement, the College 
makes monthly service 
charge “unitary charge” 
payments which include 
the capital element of the 
loan funding together 
with interest, facilities 
management and building 
lifecycle costs. As at 31 
July 2019 the present 
value of future lease 
payments was reported 
as £37.1 million. 

Given the material value 
of the NPD liability as well 
as the complexity of the 
associated accounting 
treatment we consider 
this as an area of higher 
inherent risk.

Recommendation 2:

Management should 
ensure it annually 
reviews the 
accounting model to 
consider the key 
assumptions, and in 
particular whether the 
model should 
incorporate 
contingent rent.
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Updated Statement of Recommended practice: accounting for further and 
higher education 2019 edition

The Statement of Recommended Practice (SORP): accounting for further and 
higher education has been updated to reflect the amendments made to FRS 
102 following its triennial review in 2017. The revised SORP will be effective for 
financial periods beginning on or after 1 January 2019 and therefore will be 
applied by the College within their 2019/20 financial statements. 

The triennial review was published by the Financial Reporting Council in 
December 2017.  The majority of amendments were editorial in nature and 
clarified rather than changed accounting treatment. The amendments to the 
SORP follow a similar basis and it is not therefore anticipated that the College 
will be required to adopt substantive changes to accounting treatments.  We do,  
however, anticipate that the College will be required to adopt a number of 
changes to disclosure requirements.

We will work with management during 2019/20 to ensure the correct 
application of the new requirements. 

Looking ahead

Recommendation 3:

The College should 
conduct an impact 
assessment on the 
implementation of the 
revised SORP. 
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Wider Scope Dimensions

Introduction

Under Audit Scotland’s Code of Audit Practice (May 2016), we are required to 
reach conclusions in relation to the effectiveness and appropriateness of the 
College’s arrangements for each of the wider scope audit dimensions.  We apply 
our professional judgement to risk assess and focus our work. 

In accordance with Audit Scotland planning guidance, for 2018/19 we have 
assessed it is appropriate to classify the College as a smaller body for the purposes 
of our wider scope audit consideration. 

As a result, our work has focused on our consideration of the College’s 
arrangements to secure financial sustainability and governance and transparency 
matters. The judgement of applying the smaller body clause is revised annually to 
reflect that the risks to wider scope dimensions may change. 

Under the smaller body provision we will consider: 

• Financial Sustainability: the College’s medium and longer term outlook to 
determine if planning is effective to support service delivery. This includes 
arrangements to develop viable and sustainable financial plans. 

• Governance and Transparency: the appropriateness of the disclosures in the 
governance statement and whether they accurately reflect our knowledge of the 
College.  We also consider the effectiveness of governance arrangements, and 
transparent reporting of financial and performance information. 



Financial Sustainability
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The context for financial sustainability in the College sector

In June 2019, Audit Scotland published their annual report on the further 
education sector, Scotland’s Colleges 2019. The report provides an 
overview of college finances based on the latest annual financial 
statements and financial forecast returns. The sector reported an 
improved, but marginal underlying surplus in 2017/18 but the report 
notes a widening gap between college’s income and expenditure. Twelve 
incorporated colleges, including Inverness College, currently forecast 
recurring financial deficits by 2022/23. 

Scottish Government revenue funding to the sector has increased year on 
year since 2016/17 in real terms, but this increase has solely related to 
funding the costs of harmonising staff terms and conditions. This means 
that there has been limited additional funding for cost pressures such as 
cost of living increases, increases in employer pension contributions and 
inflationary cost increases. 

The Scottish Funding Council’s 2017 estates condition survey indicates 
that college buildings require urgent and significant investment. Reduced 
capital funding poses a risk to some colleges’ ability to continue to deliver 
their core services in a safe environment and to invest in new technologies 
to generate efficiencies and enhance the student experience. 

The College has prepared a five year Financial Forecast Return for the 
Scottish Funding Council, which forecasts an underlying operating 
deficit of over £4 million in the period to 2023/24 if no mitigating 
actions are taken. The College has also prepared a balanced forecast 
position for this period, assuming savings made through staff cost 
reductions, commercial and other income increases and efficiency 
savings. During 2018/19 management has made progress in identifying 
the possible savings to be achieved, however there remains a significant 
risk around delivery of these savings given the current status of 
development of detailed plans. There are also inherent risks in delivery 
of savings without impacting the College’s ability to meet key corporate 
objectives and targets. 
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Exhibit 2: The College’s “base” FFR highlights that the College is forecasting underlying operating 
deficits in each of the next five years without intervention. The cumulative gap to 2023/24 is 
estimated at £4 million.
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Source: Inverness College Financial Forecast Return, September 2019

Financial performance in 2018/19

The College reported an accounting deficit of £0.3 million for the year 
(2017/18: £1.4 million). Following an actuarial loss of £4.7 million, the 
College reported total comprehensive expenditure of £5.1 million (2017/18 
income: £5.7 million). The College had an underlying operating surplus after 
removal of non-cash accounting adjustments (relating to pension and capital 
accounting adjustments) of £329,000 (2017/18: £305,000 surplus).

The College delivered its FE provision target in 2018/19 with 29,211 credits 
against a target of 29,211. The College failed to deliver its HE provision 
(measured in FTE) delivering 1,578 against a target of 1,618.

Medium term financial strategy and plan

The College has prepared five-year financial forecasts for the period 2019 to 
2024 and submitted these to the SFC in the form of the template Financial 
Forecast Return (‘FFR’). The forecast is based on assumptions provided by 
the SFC in addition to College specific assumptions for areas such as other 
income and staff numbers. The assumptions have been subject to scrutiny 
by the College’s senior management team and Finance Committee. 

Good practice in respect of ensuring financial sustainability for the College 
would dictate that management identifies how it intends to address savings 
gap across the five year period, in the form of a medium term financial plan. 
We noted in our previous audit report the risk around financial savings 
actions impacting strategic and operational delivery without a robust link 
between the College’s financial plans and strategic plans. While College`s 
Finance Strategy has been approved by the Board in March 2019, no 
specific action has been taken in the year to align the strategic and 
operational plans to financial plans. Given the scale of the savings 
requirements and the impact on the College these could have there remains 
a significant risk of operational impact from ongoing financial savings 
activity. 

Recommendation 4: 

The College should 
continue to regularly 
monitor its forecast 
position, including 
delivery of its required 
savings, and its cash 
position and future 
forecast. The impact 
that planned cost 
reductions and other 
savings could have on 
operational and 
strategic delivery 
should be subject to 
ongoing review in 
conjunction with UHI, 
as RSB, and SFC, 
through a robust 
financial plan aligned 
to the College’s 
strategy. 
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2018/19 College financial forecast return

In September 2019 the College prepared a base financial forecast return 
for the five year period to 2024, forecasting a £4 million underlying 
operating deficit over this period (outlined in exhibit 2 on the previous 
page). The College also submitted an updated “balanced” FFR to the SFC 
outlining a balanced underlying operating position, with £4 million of 
total savings through the period to 2024. These savings were planned 
from staff reductions of 24 FTE from 2021 through to 2024 and 
increased commercial and other income. These reductions are currently 
planned through natural turnover of staff and careful workforce 
management, however management notes the risk that should this not 
be achieved in the timeframe required a voluntary severance scheme 
may require to be sought to ensure the savings are met. 

Exhibit 3: The College’s “balanced” FFR is designed to achieve £4 
million in total savings over the five year period, with new savings 
every year outlined below accumulating to savings of £4.4 million

Significant and ongoing financial challenges

In our 2017/18 Annual Audit Report we noted that the College was 
forecasting significant accounting and underlying deficits through to 
2023, and that while the College was sighted to the issue there was a 
significant amount of work to be done, both in terms of balancing the 
forecast underlying operating position and developing a more robust 
medium term financial plan which was aligned to the College’s future 
strategic objectives and which quantifies how it would address future 
underlying deficits. During 2018/19 management has made progress in 
identifying the possible savings to be achieved in order to achieve a 
balanced operating position over the next five years, however there 
remains a significant risk around delivery of these savings given the 
current status of savings actions, and as outlined on the previous page 
alignment of the College’s financial and strategic plans has not yet 
developed in the year.

2019-20 2020-21 2021-22 2022-23 2023-24 Total / £000’s

Staff cost 
savings

198 108 276 301 190 1,073

Estates and 
other savings

183 - - - - 183

Commercial 
income

- - 97 45 95 237

Total new 
savings per 
year

381 108 373 346 285 1,493

Source: Inverness College Financial Forecast Return, September 2019
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Key risks and uncertainties

In addition to the risks around delivery of a balanced financial position 
through 2023/24, the College drew the SFC’s attention to its assessment 
of the most significant risks that may impact the delivery of the FFR 
(Exhibit 4 below). This included a summary of its mitigations around these 
risks. 

Risk identified Risk mitigating  actions

1. Pay costs, particularly in relation to the 
outcomes from national pay bargaining and 
the uncertainty surrounding the support staff 
job evaluation. 

Mitigated through tight vacancy management and 
redeployment of staffing resource as possible. A 
detailed workforce planning exercise has commenced 
which will model future requirements and impacts, 
identifying areas at risk and potential for redundancies.  
Reduction in staffing of approximately 24 FTE over the 
period of the forecast to ensure adjusted operating 
position is balanced.

2. Reduced grant funding both through SFC 
funding and RSB allocations.  

Review of curriculum offer and interdependencies 
across the UHI partnership. Cost savings to be found, 
specifically staffing which may impact on breadth of 
curriculum offered locally. Increase other funding 
streams through contracts with SDS and other 
agencies.  

3. Financial instability of UHI academic partners 
due to increased cost base and reduced 
income and/or ineffective business models.

Strategic review of UHI funding models. Consideration 
of different operating models through UHI Programme 
Board.

4. Failure to achieve student activity targets. Rigorous curriculum planning process in place, 
proactive development of school/college relationships, 
proactive development of relationships with employers, 
excellent quality management processes, systematic 
monitoring of applications through to enrolment. 

5. College fails to identify and take opportunities 
for development and progression

Identification of opportunities by SMT through 
development of external relationships in key sectors. 

6. Required reductions in staffing unable to be 
achieved through natural turnover and 
voluntary severance scheme required.

Detailed workforce planning to address future staffing 
requirement.  Potential staffing reduction of 24 FTE 
required by 2023/24

Exhibit 4: The College has identified the following key risks that impact the College’s 
sustainability in the medium term 

Source: Inverness College FFR September 2019



Governance and Transparency
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Governance arrangements

The College has in place a number of the key requirements for good 
governance.  We consider the following to be examples of good 
governance:

• The Board and committee minutes and set out clearly the matters 
considered and discussed. 

• The Board has approved detailed terms of reference for its standing 
committees which are subject to regular review. 

• Historically the College has published Board agendas and minutes on 
its website in a timely manner and information, including financial 
performance, is generally clear and concise. 

At the yearend management has noted that short term unforeseen 
resource constraints resulted in a number of delays to publishing Board 
information on the College website, and is seeking to address this once 
replacement resource is in place. 

A number of areas of good governance are in place and operating 
effectively. The College has made appropriate disclosures within the 
Annual Governance Statement relating to its risks and control 
environment, and its compliance with the Code of Good Governance for 
Scotland’s colleges. We concluded that the College’s preparations for EU 
withdrawal appear appropriate. 

We have noted some areas where resource constraints have limited 
progress in respect of implementation of previously agreed internal 
audit recommendations. Also we noted that arrangements for ensuring 
transparency around governance matters have not been kept up to date 
through the year. We also raised a recommendation around the College’s 
arrangements for participation in the Audit Scotland National Fraud 
Initiative exercises. 
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Annual Governance Statement  

We reviewed the Annual Governance Statement within the financial 
statements against the requirements outlined in the SFC’s 2018/19 
Accounts Direction. This includes the requirements to conclude on the 
College’s compliance with the 2016 Code of Good Governance for Scotland’s 
colleges, or to explain any areas of non-compliance.  Our consideration of 
the governance statement has included:

• Ensuring that the College has met all requirements of the SFC’s 2018/19 
Accounts Direction.

• Ensuring that the content of the statement is consistent with our 
understanding of the College’s governance arrangements and any issues 
identified during the year.

• Ensuring that the College has performed a self-assessment of compliance 
with the Code of Good Governance for Scotland’s colleges and that this 
assessment is reflected in the governance statement. 

The College has not identified any areas of non-compliance in the year. In 
line with previous years we continue to recommend the College formalises 
its assessment of compliance with the Code and good practice consideration 
around governance statement disclosures. Management has noted that 
short term unforeseen resource constraints at the yearend prevented this 
development, however will seek to implement once the relevant resource 
gaps are addressed in 2019/20. 

Prior Year recommendation follow up

We have reviewed the College’s actions in response to prior year 
recommendations in Appendix E. We noted that for all three 
recommendations raised in the 2017/18 Annual Audit Report work remains 
outstanding by management. 

All external audit recommendations relate to the overall financial 
management arrangements and capacity of the finance team. We have 
raised a specific recommendation to ensure this underlying matter is 
addressed in 2019/20 and the specific recommendations not actioned to 
date will be followed up on as part of our 2019/20 financial statement audit. 

The College’s internal auditors have noted they are currently undertaking an 
independent exercise to assess the progress made by the College in 
implementing internal audit recommendations made in previous years. To 
date they have noted a sufficient level of commitment and effort in clearing 
as many outstanding recommendations as possible from previous audit 
reports. Though we also noted a number of previously agreed internal audit 
recommendations which have yet to be implemented. 

Recommendation 1:

The College should 
seek to finalise its 
implementation of 
prior year audit 
recommendations as 
soon as possible. 

Recommendation 5:

Management should 
ensure that they 
formalise their 
assessment around 
governance statement 
compliance and 
ensuring required 
information is 
published on a timely 
basis on the College 
website.
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Systems of internal control 

Within the annual governance statement, the College has concluded that “the 
Board of Management has concluded that the College has effective systems 
and processes in place to manage corporate governance and internal 
control”.

Through our audit of the financial statements, we have tested the design and 
implementation of key controls related to areas of significant risk to the 
financial statements. This work has included documenting the key internal 
financial controls and performing walkthroughs to ensure controls are 
operating as designed.  Based on the work undertaken, our work has not 
identified any significant weaknesses in the College’s systems of internal 
control. 

Enquiries of those charged with governance

In line with previous years, during 2018/19 we formally wrote to the Chair of 
the Audit Committee to make inquiries around the College’s governance 
arrangements, including consideration by those charged with governance in 
respect of compliance with laws and regulations; identification of fraud, error 
and breaches of internal control; and material litigation and claims. No 
matters have been raised through the responses we have been provided.

Internal audit’s [draft] opinion for the year was based on its agreed audit 
plan, as approved by the Audit Committee. For 2018/19, the internal 
auditor’s opinion notes that “In our view, based on the reviews undertaken 
during the period, and in the context of materiality, the risk management 
activities and controls in the areas which we examined were found to be 
suitably designed to achieve the specific risk management, control and 
governance arrangements. Based on our verification reviews and sample 
testing, the risk management, control and governance arrangements were 
operating with sufficient effectiveness to provide reasonable, but not 
absolute assurance that the related risk management, control and 
governance objectives were achieved for the period under review”.  

National Reports

It is important that the College has embedded arrangements to ensure that 
consideration is appropriately given to national reports published by Audit 
Scotland. We noted that the College is taking steps during 2018/19 to 
ensure that reports are circulated to the Audit Committee on receipt, and the 
impact on the College is considered at the following meeting.



Inverness College Annual Audit Report 2018/1924

National Fraud Initiative (NFI)

NFI is a counter-fraud exercise co-ordinated by Audit Scotland and overseen 
by the Cabinet Office to identify fraud and error. The NFI exercise produces 
data matches by comparing a range of information held on public bodies’ 
systems to identify potential fraud or error.  

We submitted an assessment of the College’s participation in the exercise to 
Audit Scotland in June 2019, updating our assessment as part of the year 
end audit.  We noted that the College has investigated one match identified 
through the process at the time of the yearend audit procedures. We have 
concluded that the College has significant work to do to embed good practice 
around NFI arrangements. 

EU withdrawal

As in 2017/18, Audit Scotland has maintained an interest in public bodies’ 
preparedness for EU withdrawal. We assessed the College’s arrangements 
against three key factors, relating to the workforce, funding and regulations. 
The College’s response and preparations for Brexit have been led by the 
Principal and is monitored through the College’s risk register. The College 
has considered the impact of EU withdrawal on funding and College activities, 
identifying where this could have a future impact on the College’s financial 
position, as well as the possible impact on staff and students. It is continuing 
to monitor the latest developments and mitigate its financial plans 
accordingly. 

While risks remain for 
all public sector 
bodies, we are 
satisfied that the 
College’s 
arrangements to 
prepare for EU 
withdrawal are 
appropriate and 
informed by wider 
sector involvement.

Recommendation 6:

The College should 
ensure it takes steps to 
participate in full in 
future NFI exercises, 
and ensures it 
considers the outputs 
and recommendations 
from this year’s 
exercise to improve its 
own internal control 
arrangements. 
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Appendices

A – Code of Audit Practice: responsibilities

B – Independence and audit quality

C – Required communications with the Audit and Risk Committee

D – Action plan

E – Follow up of prior year recommendations

F – Audit differences identified during the audit

G – Timing and deliverables of the audit



Appendix A: Code of Audit 
Practice Responsibilities
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Each body, through its chief executive or accountable officer, is responsible for 
establishing arrangements to ensure the proper conduct of its affairs including the 
legality of activities and transactions, and for monitoring the adequacy and 
effectiveness of these arrangements. Audited bodies should involve those charged 
with governance (including audit committees or equivalent) in monitoring these 
arrangements.

Audited Body’s Responsibilities

Corporate Governance

Audited bodies must prepare an annual report and accounts containing financial 
statements and other related reports. They have responsibility for:

• preparing financial statements which give a true and fair view of their financial 
position and their expenditure and income, in accordance with the applicable 
financial reporting framework and relevant legislation.

• maintaining accounting records and working papers that have been prepared to an 
acceptable professional standard and support their financial statements and related 
reports disclosures.

• ensuring the regularity of transactions, by putting in place systems of internal 
control to ensure that they are in accordance with the appropriate authority.

• maintaining proper accounting records.

• preparing and publishing, along with their financial statements, an annual 
governance statement, management commentary (or equivalent) and a 
remuneration report that are consistent with the disclosures made in the financial 
statements. Management commentary should be fair, balanced and understandable 
and also clearly address the longer-term financial sustainability of the body.

Management, with the oversight of those charged with governance, should 
communicate clearly and concisely relevant information to users about the entity and 
its financial performance, including providing adequate disclosures in accordance with 
the applicable financial reporting framework. 

Audited bodies are responsible for developing and implementing effective systems of 
internal control as well as financial, operational and compliance controls. These 
systems should support the achievement of their objectives and safeguard and secure 
value for money from the public funds at their disposal. They are also responsible for 
establishing effective and appropriate internal audit and risk-management functions.

Financial Statements and 
related reports

Audited bodies are responsible for establishing arrangements for the prevention and 
detection of fraud, error and irregularities, bribery and corruption and also to ensure 
that their affairs are managed in accordance with proper standards of conduct by 
putting proper arrangements in place.

Standards of conduct / 
prevention and detection of 
fraud and error

Audited bodies are responsible for putting in place proper arrangements to ensure that 
their financial position is soundly based having regard to:

• such financial monitoring and reporting arrangements as may be specified

• compliance with any statutory financial requirements and achievement of financial 
targets

• balances and reserves, including strategies about levels and their future use

• how they plan to deal with uncertainty in the medium and longer term

• the impact of planned future policies and foreseeable developments on their 
financial position.

Standards of conduct / 
prevention and detection of 
fraud and error

The Scottish Public Finance Manual sets out that accountable officers appointed by the 
Principal Accountable Officer for the Scottish Administration have a specific 
responsibility to ensure that arrangements have been made to secure best value.

Best Value
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The FRC Ethical Standard requires that we provide details of all relationships between 
Ernst & Young (EY), its directors and senior management and affiliates, and you, 
including all services provided by us and our network to you, and other services 
provided to other known connected parties that we consider may reasonably be 
thought to bear on our integrity or objectivity, including those that could compromise 
independence and the related safeguards that are in place and why they address the 
threats.

There are no relationships from 1 August 2018 to the date of this report, which we 
consider may reasonably be thought to bear on our independence and objectivity. 

Professional ethical standards, and the Terms of our Appointment, require 
us to communicate all significant facts and matters that have a bearing on 
EY’s objectivity and independence as auditor of the College. 

We have outlined our audit fees for the 2018/19 above as agreed with 
management in our Annual Audit Plan. In our plan we also outlined a number 
of areas where additional work may be required, in particular around financial 
sustainability and pension liability testing. We will review final fee variations 
and agree with management in advance of finalising the financial statement 
audit. As outlined earlier, the efficiency of the audit has been significantly 
impacted during the year, resulting in additional work and rescheduling of 
audit resource. We are in the process of quantifying the impact and will liaise 
with management to also agree this element of the fee variation.

Matters that we are required 
to communicate

Audit Fees

We confirm that there are no changes in our assessment of independence since our 
confirmation in our Annual Audit Plan, dated 28 May 2019. 

We complied with the Financial Reporting Council’s Ethical Standards and the 
requirements of Audit Scotland’s Terms of Appointment. In our professional 
judgement the firm is independent and the objectivity of the audit engagement partner 
and audit staff has not been compromised within the meaning of regulatory and 
professional requirements.

We consider that our independence in this context is a matter which you should review, 
as well as us. It is important that management and members of the Board consider the 
facts known collectively to you and come to a view. 

Confirmations

2018/19 2017/18

Component of fee: 2018/19 2017/18

Auditor remuneration £14,700 £14,370

Fee variation in respect additional focus 
areas

£1,470 -

Pooled costs £850 £920

Contribution to Audit Scotland costs £890 £880

Total fee £17,910 £16,090
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International Standard on Quality Control (UK and Ireland) 1 (ISQC1) requires 
that a system of quality control is established, as part of financial audit 
procedures, to provide reasonable assurance that professional standards and 
regulatory and legal requirements are being complied with and that the 
independent auditor’s report or opinion is appropriate in the circumstances.

The EY 2019 UK Transparency Report, can be accessed on our website at 
https://www.ey.com/Publication/vwLUAssets/ey-uk-2019-transparency-
report/$FILE/ey-uk-2019-transparency-report.pdf. The report explains our 
outlook and how we are structured and governed, including the role of our 
Independent Non-Executives and how we apply the requirements of the UK’s 
Audit Firm Governance Code. We refer to the quality of our audits and our 
commitment to recruiting, developing and diversifying our people and talent 
pool. We also explain how we manage our risks and remain innovative and 
technologically advanced in what we do and how we do it.

Maintaining high audit quality across all of our engagements is of paramount 
importance to us. Our transformational Audit Quality Programme continues 
and is a part of the global EY Sustainable Audit Quality Programme (SAQ). 

Our Audit Quality Board (AQB) continues to oversee all matters relating to 
audit quality and sets the agenda for the Audit Quality programme. The AQB 
meets monthly and also holds an annual strategy session. The AQB reports to 
the EY UK Board. The AQB receives regular updates on regulatory matters, 
results of internal and external reviews, results of root cause analysis, 
resourcing, the SAQ programme and pursuit approvals, as well as a 
comprehensive dashboard on quality measures. 

Our Audit Quality Support Team (AQST), which started within the SAQ 
programme, reviews 40 to 50 audits each audit cycle providing challenge and 
guidance to the engagement teams. These are in-depth reviews carried out by 
experienced auditors independent of the audit team. AQST reviews enhance 
the quality of both the audit under review and other audits on which team 
members apply the lessons learned. The AQST has now become a business-as-
usual function. 

Matters that we are required 
to communicate

Audit Quality Framework / 
Annual Audit Quality Report

Audit Scotland’s Appointments and Assurance Team are responsible for 
applying the new Audit Quality Framework across all financial audits and 
performance and Best Value audits. This covers the quality of audit work 
undertaken by Audit Scotland staff and appointed firms. The team are 
independent of audit delivery and provide assurance on audit quality to the 
Auditor General and the Accounts Commission. 

We support Audit Scotland in their commitment to reporting on audit quality 
through responding to requests for information and providing the results of 
internal quality reviews undertaken in respect of relevant public sector audits 
in Scotland. 

The most recent audit quality report which covers our work since appointment 
can be found at: www.audit-
scotland.gov.uk/uploads/docs/report/2018/as_audit_quality_1718.pdf.

https://www.ey.com/Publication/vwLUAssets/ey-uk-2019-transparency-report/$FILE/ey-uk-2019-transparency-report.pdf
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Required communication Our reporting to you

Terms of engagement / Our responsibilities

Confirmation by the Audit Committee of acceptance of terms of engagement as written 
in the engagement letter signed by both parties.

Our responsibilities are as set out in our engagement letter.

Audit Scotland Terms of 

Appointment letter – audit 

to be undertaken in 

accordance with the Code 

of Audit Practice

Planning and audit approach 

Communication of the planned scope and timing of the audit, any limitations and the 
significant risks identified.

Annual Audit Plan

Significant findings from the audit

• Our view about the significant qualitative aspects of accounting practices including 
accounting policies, accounting estimates and financial statement disclosures

• Significant difficulties, if any, encountered during the audit

• Significant matters, if any, arising from the audit that were discussed with 
management

• Written representations that we are seeking

• Expected modifications to the audit report

• Other matters if any, significant to the oversight of the financial reporting process

Annual Audit Plan

Annual Audit Report

Going concern

Events or conditions identified that may cast significant doubt on the entity’s ability to 
continue as a going concern, including:

• Whether the events or conditions constitute a material uncertainty

• Whether the use of the going concern assumption is appropriate in the preparation 
and presentation of the financial statements

• The adequacy of related disclosures in the financial statements

Annual Audit Report

Misstatements

• Uncorrected misstatements and their effect on our audit opinion, unless prohibited 
by law or regulation 

• The effect of uncorrected misstatements related to prior periods 

• A request that any uncorrected misstatement be corrected 

• Corrected misstatements that are significant

• Material misstatements corrected by management

Annual Audit Report

Fraud 

• Enquiries of the Audit Committee to determine whether they have knowledge of 
any actual, suspected or alleged fraud affecting the entity

• Any fraud that we have identified or information we have obtained that indicates 
that a fraud may exist

• A discussion of any other matters related to fraud

Annual Audit Report

Consideration of laws and regulations 

• Audit findings regarding non-compliance where the non-compliance is material and 
believed to be intentional. This communication is subject to compliance with 
legislation on tipping off

• Enquiry of the Audit Committee into possible instances of non-compliance with laws 
and regulations that may have a material effect on the financial statements and 
that the Audit Committee may be aware of

Annual Audit Report (to be 
issued on completion of 
audit work) or as occurring 
if material. 
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Required communication Our reporting to you

Related parties

Significant matters arising during the audit in connection with the entity’s related 
parties including, when applicable:

• Non-disclosure by management 

• Inappropriate authorisation and approval of transactions 

• Disagreement over disclosures 

• Non-compliance with laws and regulations 

• Difficulty in identifying the party that ultimately controls the entity 

No significant matters have 
been identified.

Independence 

Communication of all significant facts and matters that bear on EY’s, and all individuals 
involved in the audit, objectivity and independence

Communication of key elements of the audit engagement partner’s consideration of 
independence and objectivity such as:

• The principal threats

• Safeguards adopted and their effectiveness

• An overall assessment of threats and safeguards

• Information about the general policies and process within the firm to maintain 
objectivity and independence

Annual Audit Plan

This Annual Audit Report –
Appendix B

Internal controls

Significant deficiencies in internal controls identified during the audit

This Annual Audit Report –
no significant deficiencies 
reported

Subsequent events

Where appropriate, asking the audit committee whether any subsequent events have 

occurred that might affect the financial statements.

We have asked 

management and those 

charged with governance. 

We have no matters to 

report.

Material inconsistencies 

Material inconsistencies or misstatements of fact identified in other information which 
management has refused to revise

This Annual Audit Report
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This action plan summarises specific recommendations included elsewhere within 
this Annual Audit Report. We have graded these findings according to our 
consideration of their priority for the College or management to action.
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Classification of recommendations

Grade 1: Key risks and / or significant 
deficiencies which are critical to the 
achievement of strategic objectives. 
Consequently management needs to address 
and seek resolution urgently.

Grade 2: Risks or potential 
weaknesses which impact on 
individual objectives, or impact 
the operation of a single process, 
and so require prompt but not 
immediate action by management.

Grade 3: Less significant 
issues and / or areas for 
improvement which we 
consider merit attention 
but do not require to be 
prioritised by management.

No. Findings and / or risk Recommendation / grading Management response / 
Implementation timeframe

1 Management provided draft financial 
statements on 11 November, 
subsequent to the initially agreed 
timetable for audit of 7 October. A 
number of areas of the financial 
statements, including the Annual 
Governance Statement, were updated 
subsequent to the initial onsite audit. 

In line with previous years, the draft 
financial statements required a number 
of updates to reflect the requirements 
as outlined in the SFC’s 2018/19 
Accounts Direction. There needs to be 
an increased focus by management to 
ensure the draft financial statements 
presented for audit are subject updating 
for changes in requirements.

We note that all three of the finance 
responsible recommendations from our 
2017/18 Annual Audit Report remained 
outstanding at the time of the audit. 

In line with previous years, the 
College should continue to focus 
on enhancement to its financial 
management arrangements, in 
particular with regards to a robust 
financial statement preparation 
and quality assurance process. 
Management should ensure the 
prior year recommendations in 
Appendix E to this report are 
actioned on a timely basis. 

Grade 1

The Board of Management 
have committed to 
investing in additional 
resource capacity within 
the Finance team. 

Responsible officer: 
Director of Finance.

Implementation date: 31 
January 2020.

2 The NPD model, and assumptions 
contained therein, does not factor in a 
contingent rent element which we 
would expect in such an arrangement. 
Furthermore, the model has the effect 
of smoothing lifecycle costs over the 
term of the agreement. Consequently, 
there is a risk future accounting 
recognition may not fully reflect the 
substance of the transaction in 
accordance with FRS 102. 

We made a recommendation to 
management to review the model and 
accounting treatment to ensure it 
continues to meet the requirements of 
FRS 102 during the previous audits. 
This has not yet been implemented. 

Management should ensure it 
annually reviews the accounting 
model to consider the key 
assumptions, and in particular 
whether the model should 
incorporate contingent rent.

Grade 2

Agreed. 

Responsible officer: 
Director of Finance

Implementation date: 31 
July 2020. 
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this Annual Audit Report. We have graded these findings according to our 
consideration of their priority for the College or management to action.
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Classification of recommendations

Grade 1: Key risks and / or significant 
deficiencies which are critical to the 
achievement of strategic objectives. 
Consequently management needs to address 
and seek resolution urgently.

Grade 2: Risks or potential 
weaknesses which impact on 
individual objectives, or impact the 
operation of a single process, and 
so require prompt but not 
immediate action by management.

Grade 3: Less significant 
issues and / or areas for 
improvement which we 
consider merit attention 
but do not require to be 
prioritised by management.

3 The triennial review was published by 
the Financial Reporting Council in 
December 2017.  The majority of 
amendments were editorial in nature 
and clarified rather than changed 
accounting treatment. The amendments 
to the SORP follow a similar basis and it 
is not therefore anticipated that the 
College will be required to adopt 
substantive changes to accounting 
treatments.  We do,  however, 
anticipate that the College will be 
required to adopt a number of changes 
to disclosure requirements.

We will work with management during 
2019/20 to ensure the correct 
application of the new requirements. 

The College should conduct a 
formal impact assessment on the 
implementation of the revised 
SORP. 

Grade 3

Agreed. 

Responsible officer: 
Finance Manager. 

Implementation date: 31 
July 2020. 
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Classification of recommendations

Grade 1: Key risks and / or significant 
deficiencies which are critical to the 
achievement of strategic objectives. 
Consequently management needs to 
address and seek resolution urgently.

Grade 2: Risks or potential 
weaknesses which impact on 
individual objectives, or impact the 
operation of a single process, and 
so require prompt but not 
immediate action by management.

Grade 3: Less significant issues 
and / or areas for improvement 
which we consider merit 
attention but do not require to 
be prioritised by management.

No. Findings and / or risk Recommendation / grading Management response / 
Implementation timeframe

4 Good practice in respect of ensuring 
financial sustainability for the 
College would dictate that 
management identifies how it 
intends to address the savings gap 
across the five year period, in the 
form of a medium term financial 
plan. We noted in our 2017/18 
Annual Audit Report the risk around 
financial savings actions impacting 
strategic and operational delivery 
without a robust link between the 
College’s financial plans and 
strategic plans. 

No specific action has been taken in 
the year to align the strategic and 
operational plans to financial plans. 
Given the scale of the savings 
requirements and the impact on the 
College these could have there 
remains a significant risk of 
operational impact from ongoing 
financial savings activity. 

The College should continue to 
regularly monitor its forecast 
position, including delivery of its 
required savings, and its cash 
position and future forecast. 

The impact that planned cost 
reductions and other savings could 
have on operational and strategic 
delivery should be subject to 
ongoing review in conjunction with 
UHI, as RSB, and SFC, through a 
robust financial plan aligned to the 
College’s strategy. 

Grade 1

The Board of Management will 
meet with the Senior 
Management team on 31 
January 2020 to agree a 
forward financial plan focusing 
on sustainability and workforce 
planning. 

Responsible officer: Director of 
Finance. 

Implementation date: 28 
February 2020. 
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Classification of recommendations

Grade 1: Key risks and / or significant 
deficiencies which are critical to the 
achievement of strategic objectives. 
Consequently management needs to 
address and seek resolution urgently.

Grade 2: Risks or potential 
weaknesses which impact on 
individual objectives, or impact the 
operation of a single process, and 
so require prompt but not 
immediate action by management.

Grade 3: Less significant issues 
and / or areas for improvement 
which we consider merit 
attention but do not require to 
be prioritised by management.

No. Findings and / or risk Recommendation / grading Management response / 
Implementation timeframe

5 Management has noted that that 
short term unforeseen resource 
constraints at the year prevented 
the development of good practice 
around a number of governance 
arrangements, and it will seek to 
ensure these are implemented once 
the relevant resource gaps are 
addressed in 2019/20. 

Management should ensure that 
they formalise their assessment 
around governance statement 
compliance and ensuring required 
information is published on a 
timely basis on the College 
website.

Grade 2

Agreed. 

Responsible officer: Board 
Secretary. 

Implementation date: to be 
confirmed. 

6 We submitted an assessment of the 
College’s participation in the NFI 
exercise to Audit Scotland in June 
2019, updating our assessment as 
part of the year end audit.  We 
noted that the College has only 
investigate one match to date 
identified through the process, and 
did not respond to messages or 
matches identified by other bodies. 

We have concluded that the College 
has significant work to do to embed 
good practice around NFI 
arrangements. 

The College should ensure it takes 
steps to participate in full in future 
NFI exercises, and ensures it 
considers the outputs and 
recommendations from this year’s 
exercise to improve its own 
internal control arrangements. 

Grade 2

The current financial system is 
unable to produce the data 
required for NFI participation. 
This should be rectified by the 
update taking place. Additional 
staff will be given access to 
ensure that matches and 
messages are dealt with 
timeously.  

Responsible officer: Finance 
Manager. 

Implementation date: 31 March 
2020. 



Appendix E: Follow up of prior 
year recommendations

This section of our report summarises our assessment of the College’s progress against 
the recommendations that we identified during our 2017/18 audit.   
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Prior year recommendations

No. Recommendation / grading Management response/ 
Implementation 
timeframe

Our assessment of progress

1 Financial process improvements

Throughout the course of our audit, 
we identified a number of areas where 
supporting documentation could be 
improved or where balances in the 
financial statements had no 
supporting documentation. While 
progress has been made, further 
improvements are required to 
financial processes, in particular in 
relation to the analysis of yearend 
debtors and creditors, as well as more 
general SAM and SIT system 
processes. 

Management recognises the need for 
ongoing improvement, and a 
restructuring of the finance team is 
being implemented to provide support 
in these areas. 

Grade two

Agreed. 

Recruitment to the vacant 
posts within the revised 
structure is underway.  In 
addition, support is being 
provided by the UHI 
Business Improvement 
team to identify potential 
process changes.   

We have outlined our 
consideration of progress earlier. 

All posts in the revised finance 
team structure were filled and 
work undertaken by the UHI 
Business Improvement team was 
completed. However, since then 
there have been further changes 
which has impacted on 
progressing with improvements. 

We note as part of the 
consideration that not all finance 
related recommendations below 
have been actioned, and that the 
College Finance Director is due to 
leave post in the new year with an 
interim solution identified. 

See recommendation one in 
Appendix D. 

2 Non-Profit Distribution model

The NPD model, and assumptions 
contained therein, does not factor in a 
contingent rent element which we 
would expect in such an arrangement. 
Furthermore, the model has the effect 
of smoothing lifecycle costs over the 
term of the agreement. Consequently, 
there is a risk future accounting 
recognition may not fully reflect the 
substance of the transaction in 
accordance with FRS 102. 

In the prior year, we made a 
recommendation to management to 
review the model and accounting 
treatment to ensure it continues to 
meet the requirements of FRS 102. 
This has not yet been implemented. 

Grade two

Agreed. The exercise will 
be completed in 2018/19 
as a priority and 
considered by 
management and the 
Board accordingly. 

This action remains outstanding. 
Management intends to implement 
its review in 2019/20 on 
appointment of a new finance 
director. 

See recommendation one and two 
in Appendix D. 
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Prior year recommendations

No. Recommendation / grading Management response/ 
Implementation timeframe

Our assessment of 
progress

3 Medium term financial plan

The College is currently forecasting a 
significant underlying deficit across the 
five year period through 2022/23. Good 
practice in respect of ensuring financial 
sustainability for the College would 
dictate that management has identified 
how it intends to address this gap across 
the five year period, in the form of a 
medium term financial plan. 

Management is aware of the financial 
shortfalls being forecast and is in the 
process of developing a finance strategy 
through to 2023. This has been initially 
reviewed by the Board and is being 
updated to reflect feedback, including the 
incorporation of scenario planning into 
the strategy. This will be further updated 
at scheduled Board away days and 
management aims to finalise the revised 
strategy early in 2019. 

Grade 1

Agreed. 

The Senior Management Team are 
working to prepare a detailed 
financial plan to support a new 
Finance Strategy.  This process 
has commenced with a view to 
completion in March 2019.   

We have outlined our 
assessment of the 
College’s progress in 
this area in our wider 
scope – financial 
sustainability –
reporting. 
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Unadjusted differences

No. Description
Income and 

Expenditure Impact

Other Comprehensive 
Income and 

Expenditure Impact
Balance Sheet Impact

1 GMP impact per FRS 
102 report

Dr Past Service Cost

£41,200

Cr Pensions Liability 

(£41,000)

2 Reduction of GTEIL 
Credits

Dr Other Income 
£225,000

Cr Accrued Income 

(£225,000)

Adjusted differences

No. Description
Income and 

Expenditure Impact

Other Comprehensive 
Income and 

Expenditure Impact
Balance Sheet Impact

1 Income relating to 
2018/19 receipted in 
October 2019 that 
was not accrued at the 
year end date

Cr Revenue

(£101,239)

Dr Accrued Income

£101,239

2 Release of Foundation 
Apprenticeship Income 
for milestones 
completed by 31 July 
2019. 

Cr Revenue 

(£73,736)

Dr Deferred Income 

£73,736

This table sets out the adjustments processed in the financial 
statements finalisation above our reporting threshold [subject 
to finalisation of our audit procedures]. 

This table sets out the unadjusted errors identified during the 
audit above our reporting threshold [subject to finalisation of 
our audit procedures]. 
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MAR

APR

MAY

JUNE

AUG

SEPT

OCT

NOV

DEC

Audit Activity Deliverable Timing

• Review of current issues 
impacting the College 
throughout the audit process

Periodic current issues 
return submission

22 March 2019
8 November 2019

• Audit planning and setting 
scope and strategy for the 
2018/19 audit

Annual audit plan 28 May 2019

• Walkthrough visit
Completion of internal 

documentation
June 2019

• Year-end substantive audit 
fieldwork on unaudited 
financial statements

• Conclude on results of audit 
procedures and finalise Annual 
Audit Report

• Issue opinion on the College’s 
financial statements

Audited financial 
statements

Issue Annual Audit 
Report

Submit Audit Scotland 
Minimum dataset request

October 2019

31 December 2019

Appendix G: Timing and 
deliverables of the audit

We deliver our audit in accordance with the timeline set by the College, in 
accordance with guidance from Audit Scotland. Below is a timetable showing 
the key stages of the audit and the deliverables through the 2018/19 audit 
cycle.

Inverness College Annual Audit Report 2018/19

• Review progress of the NFI 
exercise

Submit NFI questionnaire 30 June 2019
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1. Context Statement  
 
The College Context 

Inverness College UHI is one of the largest academic partners in the University of the 
Highlands and Islands (UHI) and delivers over one-quarter of the region’s further education 
(FE) provision. The UHI is the Regional Strategic Body for FE in the Highlands and Islands 
region: the UHI Court delegates its powers in this regard to the FE Regional Board (FERB), a 
committee of the Court.   

The college enrolled 5,229 learners on FE programmes in 2017-18, as well as 2,532 learners 
on HE programmes as part of the university’s provision. This equates to 1,970 full-time 
equivalent (FTE) FE students and 1,863 FTE HE students. In 2017-18, the college exceeded its 
FE credit target for the fourth successive year: the core FE student activity target, as 
allocated by the FE Regional Board, was 29,069 credits with a further allocation of 437 
European-funded credits.  70% of the credit total was delivered to full-time learners and 
55% was delivered to learners between the ages of 16 and 19.  22% of credit activity was 
delivered to learners living in remote and rural areas1 and 5% was delivered to those living 
in the 10% most deprived postcode areas2, which reflects the Highland/Inner Moray Firth 
area demographic. 

The college employs over 382 staff, of which 181 are teaching staff.  The FE curriculum 
covers 15 subject areas and includes specialist provision within the Scottish School of 
Forestry and a significant and growing number of Modern Apprenticeships supported by 
Skills Development Scotland (SDS). School-college partnership provision has seen significant 
growth in recent years, with 8.3% of credits allocated to this provision in 2017-18.  School-
college activity includes a good range of Foundation Apprenticeships, with nearly 90 
learners enrolled on these programmes going into 2018-19. Nearly 40% of the college’s 
credit-funded activity is dedicated to STEM (science, technology, engineering and maths) 
provision. 

The Regional Context 

The University of the Highlands and Islands partnership is the main provider of post-
compulsory education provision in the Highlands and Islands region, and delivers in excess 
of 113,168 further education fundable credits annually, as contracted through the Regional 
Outcome Agreement negotiated with the Scottish Funding Council.  Regional activity targets 
comprise core and ESIF funded activity, the latter spanning the Highlands and Islands and 
Lowlands and Uplands regions (for Perth and Kinross).  In addition, the region has developed 
an extensive apprenticeship offer that provides work-based learning pathways from 
Foundation Apprenticeships offered in the senior phase through to Graduate 
Apprenticeships funded through Skills Development Scotland, as well as working directly 
with employers to deliver bespoke training on a commercial basis. 

For the past eight years, the region has routinely exceeded student activity targets and 
surpasses many sector benchmarks of performance.   The region’s student success rate for 

                                                           
1 Learners living in postcodes categorised as remote rural or very remote rural by the Scottish Government’s 
Urban Rural Classification 
2 According to the Scottish Index of Multiple Deprivation (SIMD) 
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learners on full-time FE programmes in 2017-18 is 70.4%, against the latest published 
national benchmark of 65.3%.  Full-time success rates are higher than the latest sector levels 
in 14 out of 17 Education Scotland subject areas.  The success rates for learners on part-time 
FE programmes is also above latest published sector levels, at 81.7%.  

In the context of this regional high performance, partner’s evaluative reports and 
enhancement plans are written from an enhancement perspective, underpinned by 
ambition for each of our students and a regional commitment to offering parity of 
experience across the partnership. 

As the Regional Strategic Body for further education, the university is accountable for the 
delivery of the Regional Outcome Agreement and supports the infrastructure through which 
a strategic approach to delivery of regional targets is achieved.   During the past year, 
regionalisation of further education has matured and the partnership has begun to develop 
a strategic, collaborative approach to addressing the challenges the region faces. This work 
includes: 

• Agreement to develop a single policy environment for further education; 
• The harmonisation of approaches to quality enhancement;  
• The development of regional strategies to raise levels of student attainment and to 

enhance work experience opportunities; 
• Development of tertiary curriculum maps; 
• The development of a Student Data Management Framework for Further Education.  

The regional strategies reflect the intensification of the regional Outcome Agreement 
process and the relevant priorities for the Highlands and Islands region. The EREP for 
Inverness College UHI 2017-18 is set within this regional context, and reference is made to 
the college’s contribution to the regional strategies.  The strategy for attainment is included 
for reference in Appendix II. 

 

2. Methodology 
This Evaluative Report and Enhancement Plan (EREP) follows the reporting requirements 
laid out in the Scottish Funding Council (SFC) publication Supplementary Guidance for 
College Evaluative Reports and Enhancement Plans for AY 2017-18. This guidance required 
the college to evaluate against specific prompts across seven of the Quality Indicators in the 
external quality arrangements, How Good is Our College? Many of the evaluations in the 
EREP for 2016-17 remain valid one year on, and so this report focuses on the shifts in 
practice and improvements evident since the publication of last year’s report.  

The report provides the college’s evaluative response to four high level principles: 

• Outcomes and Impact – How good are we at ensuring the best outcomes for all our 
learners?  

• Delivery of learning and services to support learning – How good is the quality of 
the provision and services we deliver?  

• Leadership and quality culture – How good is our leadership and approach to 
improvement?  
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• Capacity for improvement – What is our capacity to improve?  

The first three principles above are graded on a six-point scale from unsatisfactory to 
excellent (see section 8).   

The college’s quality arrangements are detailed below.  In addition to these, in preparation 
for the report a series of workshops was held to enable staff from across the college and 
student representatives to contribute to the holistic evaluation of the evidence base against 
the first three principles.  A grading workshop was then held, involving the college’s 
Associate Assessors and the Student President, to establish the grades which were then 
proposed to the Board of Management prior to the pre-endorsement meeting with 
Education Scotland and the SFC Outcome Agreement Manager.  Following the pre-
endorsement meeting on 17 October 2018, the Board of Management approved the report 
and grades prior to submission of the report to Education Scotland and SFC. 

The College’s Quality Arrangements 

The college has a suite of quality arrangements in place to ensure that evidence from a 
variety of sources is collated and analysed throughout the year.  This analysis is used well to 
inform actions for improvement; the progress against which is monitored regularly.   

The suite of arrangements can be viewed in terms of three, inter-related elements: 

• Evidence gathering: quantitative and qualitative data 
• Reflection and self-evaluation, including action planning for improvement and 

enhancement 
• Progress monitoring  

All three elements are in play at any one time throughout the year at college, programme 
and service level and in relation to college-wide themes. Each of the three elements is 
outlined below. 

Evidence Gathering 

The college gathers and maintains a comprehensive data set on all aspects of learner 
application, enrolment, progression, success and destination.  The data are made accessible 
to staff through reports and via a Dashboard.  National benchmarking data is also collated.  
The data are used to evaluate provision, set targets and monitor progress.  Feedback is 
gathered from learners and key partners in a variety of ways, including through surveys, 
focus groups, Student Representative Council, Curriculum Advisory Groups, industry 
liaison/representative bodies, sector groups and customer and partner engagement.  This 
qualitative evidence is collated and disseminated as appropriate. The college’s process for 
observing learning and teaching, Professional Discussion on Learning and Teaching (PDLT), 
provides first-hand evidence on a sample basis on the quality of learning and teaching.  
Additional, third-party perspectives are provided via quality frameworks such as Investors in 
People and Customer Service Excellence, evidence from awarding bodies and engagement 
with Education Scotland. 
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Reflection and Self-evaluation 

Reflection and self-evaluation are informed by the evidence base gathered and collated 
throughout the year.  The activities are supported by a range of processes including the 
college meetings and committee structures. Formal Course Committee Meetings (CCM) take 
place at least three times per year and follow a standard agenda that reflects the priorities 
and available evidence at points in the year.  Support service team meetings occur more 
regularly and follow a generic agenda that is tailored to a team’s specific service context.  
Annual self-evaluation reports, including actions for improvement, are generated at service 
and programme team level, and at curriculum area level.  Service team and curriculum area 
reports form the basis of an annual dialogue between teams and senior managers.  College-
wide actions for improvement inform the overall Quality Enhancement Plan.  Evidence is 
also reflected on, and actions implemented, throughout the year via college committees. 
Through the annual reporting cycle, under-performing programmes or emerging issues are 
identified and may be subject to the Targeted Intervention process.  This process provides 
additional support and challenge where required to overcome persistent issues or to 
address emerging concerns.   

During 2017-18, reflective and evaluative activities were enhanced by the college’s 
involvement in an action learning project with sparqs, the national student representative 
body. The project aims to develop truly collaborative evaluative practices between students 
and staff, working with the HGIOC framework.  The college’s involvement in the Scottish 
Government’s College Improvement Project further informed its approaches to 
improvement in 2017-18: the evidence of this is incorporated throughout this report. 

Progress Monitoring 

Progress against action plans and targets is monitored via course committees, team 
meetings and college committees, informed by the evidence base generated throughout the 
year.  The INSIGHT system enables real-time progress of individual learners to be monitored 
and early action to be taken to better support learner success. The system reflects 
performance indicator targets and generates a ‘live’ forecast for each programme based on 
learner progress.  Progress against the Quality Enhancement Plan and Targeted Intervention 
actions is also monitored via the committee structure.  The Board of Management and its 
Learning Teaching and Research Committee monitor progress towards targets and actions 
for improvement through accurate and detailed management reports. 

Other processes, such as professional learning and development activities and Professional 
Development Reviews (PDR), are integrated with the three elements outlined above. The 
effectiveness of the quality arrangements themselves is monitored and reviewed leading to 
annual amendments and ongoing further enhancements.  These are often informed by 
effective practice identified from beyond the college, including in the last year the college’s 
involvement in the College Improvement Project.  Business processes and service to learning 
are continually reflected on and improved or amended to meet learner needs and ensure a 
smooth and positive learner journey.  A range of external frameworks and awards, such as 
Customer Service Excellence, Investors in People and Going Higher, are used well to 
structure and focus the review and further enhancement to the college’s provision and 
services. 
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3. Student Outcomes for 2017-18  
Data sources: 

• 2014-15 to 2016-17: Scottish Funding Council 
• 2017-18: Internal data from the Highlands and Islands region 

In line with SFC reporting guidelines, proportions have not been calculated for cohorts of 
fewer than 25 students.  Green and red shading has been used to indicate whether the 
success rates in a category are above (green) or below (red) the latest available sector 
levels.3 

Table 1: Full-time FE success rates over time by learner group4 

 Inverness College UHI  Scotland 
2014-15 2015-16 2016-17 2017-18 2016-17 

Learner Group % 
Success 

% 
Success 

% 
Success 

Total 
enrolled  

% 
Success 

% 
Success 

All Learners 63.1% 65.8% 67.6% 1258 71.1% 65.3% 
Under 16 - - - 4 - 52.2% 

16-19 59.5% 64.5% 66.0% 744 68.2% 62.4% 
20-24 62.6% 60.4% 68.0% 249 69.6% 65.4% 

25 and over 73.1% 74.7% 71.5% 298 76.8% 71.9% 
Male 68.2% 68.1% 67.9%  683 73.5% 65.4% 

Female 56.0% 62.8% 67.4%  572 67.0% 65.2% 
SIMD10 53.1% 52.2% 56.5%  72 59.7% 62.0% 
Disabled 63.6% 61.2% 66.2%  281 64.8% 64.3% 

BME - - -  26 88.5% 66.4% 
Care experienced - - -  51 56.0% 52.5% 

Price Group 5 - - 81.1%  40 65.0% 76.7% 
 

Table 2: Part-time FE success rates over time by learner group 

 Inverness College UHI  Scotland 
2014-15 2015-16 2016-17 2017-18 2016-17 

Learner Group % 
Success 

% 
Success 

% 
Success 

Total 
enrolled  

% 
Success 

% 
Success 

All Learners 82.5% 79.1% 81.3% 2983 86.8% 77.1% 
Under 16 73.7% 73.4% 80.8% 138 79.0% 73.7% 

16-19 75.6% 70.3% 72.3% 861 77.7% 69.9% 
20-24 87.6% 85.3% 86.6% 580 92.0% 79.9% 

25 and over 86.3% 83.6% 86.4% 1554 90.8% 81.3% 
Male 86.4% 84.9% 87.0% 1727 88.2% 80.1% 

                                                           
3 Sector levels for 2017-18 were not available at the time of writing this report. 
4 Table 1 and Table 2 exclude enrolments on programmes that fall out-with SFC performance indicator (PI) 
guidance parameters, such as those on programmes that do not lead to recognised qualifications. 
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Female 77.9% 72.2% 73.9% 1254 85.0% 74.0% 
SIMD10 77.0% 68.1% 65.6% 96 79.2% 73.8% 
Disabled 79.0% 69.8% 73.8% 557 83.7% 75.1% 

BME 80.6% 68.0% 72.9% 77 70.1% 78.8% 
Care experienced 83.3% 36.4% 80.0% 79 73.4% 64.3% 

Price Group 5 74.1% 69.3% 80.1% 190 80.0% 78.0% 
 

A full table of SFC Outcome Agreement national measures is included in Appendix I 

 

4. Outcomes and Impact 
How good are we at ensuring the best outcomes for all our learners? 

 

Quality Indicator 3.1 - Wellbeing, equality and inclusion 

Areas of positive practice 

• Attainment for learners with protected characteristics and for those that experience 
additional challenges has improved or remained above sector levels over several 
years, evidencing the effectiveness of the college’s arrangements to support 
inclusion and equity.  As part of the regional attainment strategy, the college is 
working closely with other colleges in the region to improve attainment for specific 
learner groups. 

• Full-time FE success rates for all but two learner groups are above latest published 
sector levels (as a benchmark) and show an improving trend: the exceptions being 
attainment for learners from SIMD 10 postcodes, which has improved but is below 
sector levels, and for those in SFC Price Group 5, which dipped in 2017-18. The 
reason for the fall in success rates on Price Group 5 programmes was quickly 
identified and action put in place to ensure they recover in 2018-19. Part-time FE 
success rates show an improving trend or maintenance of very high success across 
almost all groups, and are above sector levels for all but one learner group: the 
exception being learners from a Black or Minority Ethnic (BME) background.  

• The college’s Access and Inclusion Strategy and Gender Action Plan underpin the 
holistic approach to equality and inclusion. In response to the Equally Safe strategy, 
the Guidance Team deliver a programme of interventions around gender equality 
and respectful behaviours. The college has also developed the # It’s Not On 
campaign which drives forward our inclusive culture and provides Personal Academic 
Tutors (PAT) with the tools to open discussions around equality, diversity and 
inclusion.   

• All clubs and societies connected with the Highland’s and Islands Student’s 
Association (HISA) must adhere to a code of inclusion, including a commitment to 
ensuring they are accessible for all learners. HISA Inverness’s LGBTI+ society, 
Queerness, has a strong membership that has increased year-on-year.  The society 
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facilitates a safe and inclusive environment for discussion and support for learners 
who define as LGBTI+. The association’s successful attainment of the Healthy Body, 
Healthy Mind award was in part due to the demonstrable increase in LGBTI+ learner 
involvement in sport on campus.  HISA Inverness’s Volunteer Officer Executive now 
includes a Learning Officer and a Diversity Officer.  The Learning Officer has direct 
oversight for the representation of learners who have been traditionally 
underrepresented at Student Association level, including student carers and care-
experienced learners.  The Diversity Officer has direct oversight for the 
representation of learners with protected characteristics, including disabilities, 
LGBTI+, and BME students.  Working closely with the college, HISA aims to improve 
the quality of the learning experience of these learner groups by ensuring they are 
represented effectively. 

• The college has enhanced its mental health support for learners and staff. A rolling 
programme of staff development provides key, front-facing staff with the knowledge 
and skills needed to identify when support is required. In response to the growing 
number of referrals to its wellbeing service, the college has further enhanced the 
support it provides to learners. This includes the delivery of workshops for all FE 
class groups on mental wellbeing, positive mind-sets and resilience. HISA Inverness 
officers have received Scottish Mental Health First Aid training and to ensure they 
can better support learners experiencing mental health issues.  The plan is to extend 
this training to all volunteer Executive Officers in 2018-19.  The Healthy Campus 
initiative aims to ensure that all learners, including those in the student residences, 
have a safe and healthy environment in which to learn. 

• The college has an effective partnership in place with its local NHS Psychological 
Services to support jointly learner mental health. Inverness appears to be the only 
college in Scotland to have a direct referral system into local NHS Psychological 
Services. Our referral system is for the small number of students who present as 
being in crisis due to their mental health and whom need more specialist 
psychological intervention. The evolving and unique partnership approach to mental 
health referral has had a positive impact on the college’s ability to continue to 
support students who present with acute mental ill health and who require hospital 
treatment or intensive support. The college gained Healthy University status in 
March 2018, the first in Scotland to do so.   

• The college has enhanced its support for student carers, and achieved the Going 
Higher Award in April 2018.  The award recognises the proactive approach taken to 
supporting student carers, and the effective arrangements that are in place to 
support this learner group. This builds on the successful approach taken to 
supporting care experienced learners, outlined in our first annual report to the 
Scottish Government on the impact of our Corporate Parenting Plan since its 
publication in 2016. The introduction of a co-ordinated support plan, encompassing 
all of an individual’s needs, ensures joined-up and holistic support throughout the 
learner journey. This holistic approach from pre-entry stage has impacted positively 
on the outcomes for care-experienced learners.  The college delivers a relatively high 
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proportion of credits to this group (more than double the sector level), success rates 
for which are also above sector levels. 

• In order to better engage and support learners from the most deprived backgrounds, 
the college is working with Inverness High School and its associated primary school 
group, SDS and the SCQF Partnership on an ambitious, long-term project.  The aim of 
the work is to raise the aspirations of young people as well as increase their 
awareness of the variety of learning pathways available.  The project also responds 
to the Developing the Young Workforce (DYW) agenda and the recommendations of 
the Learner Journey Review report.  

• As part of the widening access agenda, the Guidance Team have accelerated their 
work with third-sector agencies, such as Barnardos and Connecting Carers, alongside 
the Highland Council, to support applications from those furthest from education. 
Workshops to outline learner pathways have been tailored for specific learners 
groups, including refugees and single parents, and have enhanced transitions into 
college for these groups.  

Areas for development 

• Although on an improving trend and above sector levels in almost all categories, 
there is still a gap between success rates for learners who face additional barriers 
and those who do not.  

• Success rates for learners from a BME background on part-time FE programmes has 
fluctuated over time and is below the sector level.  The number of BME enrolments 
equates to less than 3% of all part-time FE enrolments. 
 

Quality Indicator 3.2 - Equity, attainment and achievement for all learners 

Areas of positive practice 

• Learner success on full-time FE programmes overall has improved for the fifth 
successive year and, at 71%, is well above the sector level and among the highest 
across all colleges in Scotland, according to the latest published data. Success on 
part-time FE programmes is also high and, at 87%, remains well above sector levels, 
which has been the case for the last four years.   Learner success is above the latest 
published sector levels in almost all of the 15 subject areas offered by the college.  

Table 3: Full-time FE performance indicators over time 

 

Year 

Early 
Withdrawal 

Further  
Withdrawal 

Completed: 
Partial Success 

Completed: 
Successful (CS) 

College Sector College Sector College Sector College Sector 

2014-15 10.0% 8.6% 18.2% 16.8% 8.7% 10.6% 63.1% 64.0% 

2015-16 8.6% 9.0% 16.3% 16.8% 9.2% 9.0 65.8% 65.5% 
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• Both early and further retention on full-time FE programmes have improved over 

time and are above sector levels.  Early retention has improved by 1.6 points since 
2014-15 and further retention has improved by 4.5 points over the same period.  
Attainment has also improved, with a reduction of 2.1 points in partial success rates 
since 2014-15.  

Table 4: Part-time FE performance indicators over time 

 

• Learner retention and attainment on part-time FE programmes have been 
maintained at a high level over the last four years.  Both early and further retention 
have fluctuated over time and retention has stayed above sector levels overall in 
most years.  Attainment has remained well above sector levels for the last four 
years, and has improved over time with a reduction of 4.2 points in partial success 
rates since 2014-15.  

• The college enters a significant number of candidates for SQA Higher and National 5 
awards each year (516 in 2017-18), and delivers full-time provision made up of these 
awards to a relatively significant number of learners.  Overall pass rates for the 
awards are very good and have improved over time. The pass rate for Higher awards 
in 2017-18 was 74% overall, 13 points above the overall pass rate for the college 
sector (61%), and only 3 points below the overall national pass rate (including school 
entries) of 77%.  The pass rate for National 5 awards was 76% overall, 5 points above 
sector level and only 1 point below the overall national pass rate5. 

• Attainment on core skills units is high overall, and above or at sector levels in most 
subjects across SCQF levels.  The delivery of Communication, Numeracy and 
Information and Computing Technology (ICT) is contextualised or fully integrated 

                                                           
5 Data from SQA, 2017-18 exam results 

2016-17 8.6% 9.0% 14.1% 16.1% 9.7% 9.6% 67.5% 65.2% 

2017-18 8.4% tbc 13.8 tbc 6.6% tbc 71.1% tbc 

 

Year 

Early 
Withdrawal 

Further  
Withdrawal 

Completed: 
Partial Success 

Completed: 
Successful (CS) 

College Sector College Sector College Sector College Sector 

2014-15 2.6% 2.5% 5.1% 5.6% 9.8% 16.0% 82.5% 75.9% 

2015-16 3.0% 3.1% 7.2% 6.1% 10.7% 16.4% 79.1% 74.3% 

2016-17 3.4% 3.6% 6.0% 6.4% 9.3% 12.9% 81.3% 77.1% 

2017-18 2.1% tbc 5.5% tbc 5.6% tbc 86.8% tbc 
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across all subjects.  The college is contributing to the development of a single, 
regional policy for core and essential skills. 
 

• The increase in learner success has been sustained over time by embedding a culture 
of improvement, the key features of which are a focus on the student experience 
and the habits associated with enhancement: ownership, responsibility and critical 
enquiry.  This is underpinned by the suite of arrangements described in Section 2 of 
this report.  A holistic view of improvement means that every aspect of the college’s 
provision, at every stage of the learner journey, is continuously reflected on and 
improved. 

• The INSIGHT attendance and progress monitoring process introduced in 2016-17 has 
enabled earlier and more effective interventions to be made which are further 
supporting retention and learner success.  By identifying learner characteristics and 
providing a structure for weekly monitoring, INSIGHT ensures that PATs and course 
teams take a risk-based and efficient approach to directing support and the 
deployment of resource to the point of need.   

• The college’s involvement in the Scottish Government’s College Improvement Project 
(CIP) during 2017-18 has further informed improvement activity. The CIP approaches 
were adapted to align with existing arrangements and piloted with full-time FE 
computing and forestry programmes, contributing to significant improvement: 
success rates improved by 21 and 17 points respectively for these subject areas and 
are now above the latest published sector levels for both. The approaches make 
good use of the college’s existing, comprehensive management information 
arrangements, including INSIGHT, and focus on close monitoring of ‘tests for change’ 
to drive improvement.  

• As discussed in Section 3.1 of this report, the college continues to improve 
attainment for all learners, regardless of their backgrounds or circumstances. 
Alongside interventions aimed at specific groups or characteristics, the college’s 
approach throughout the learner journey is to ensure that the standard and nature 
of its provision is such that it removes barriers to learning and success.   

Areas for development 

• There is room for further improvement in success rates overall and in the very few 
subject areas where success is below sector levels, with a particular focus on 
enhancing early retention. 

• The revised approaches to evaluation and actions for improvement need to be fully 
implemented and their effectiveness monitored during 2018-19. 

• As part of the College Improvement Project, the early part of the learner journey, 
from first contact with the college to the mid-point of the first semester, will be the 
focus of cross-college enhancement activity throughout 2018-19. 
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5. Delivery of learning and services to support learning  
How good is the quality of the provision and services we deliver? 

 

Quality Indicator 2.2 – Curriculum 

Areas of positive practice 

• Curriculum planning arrangements ensure that the FE curriculum takes good account 
of employment opportunities and the local and regional economy.  The curriculum 
planning process ensures that local, regional and national strategic drivers are 
considered well to maintain a relevant and valued curriculum.  The college has 
initiated a deep curriculum review as part of its strategic vision for opportunity and 
growth. The review identifies fundamental aspects for all areas to consider, which 
include labour market intelligence, regional priorities, Developing the Young 
Workforce (DYW), the STEM Strategy, the Access and Inclusion Strategy, Gender 
Action Plan and the Learner Journey Review. The college’s strategic ambition is to 
ensure that it makes the most of its tertiary curriculum to provide unique and 
inspiring progression pathways for all learners, regardless of their background or 
entry qualifications. 

• The college’s focus on work-based learning, now as part of the UHI work-based 
Learning Hub, resulted in a 30% growth in Modern Apprenticeship (MA) starts 
between 2016-17 and 2017-18 (from 89 to 126), with a further 15% growth 
anticipated in 2018-19. New frameworks in Business Administration, Sport, Health 
and Social Care and Trees & Timber have been secured for 2018-19, reflecting 
employer demand from NHS Highland, the care home sector, Forestry Commission 
and small to medium sized enterprises. Hospitality MA numbers grew in 2017-18 and 
the college is responding to employer demand for higher level qualifications.  A fully 
work-based delivery of the engineering award Performing Industrial Operations was 
provided for one employer and has now been taken up by other employers across 
the Highlands. The number of MAs in Information and Computing Technology has 
increased significantly in 2018-19 in response to local employer demand.  
 

• Curriculum teams have close and productive links with employers and industry 
groups, ranging from small local employers, large corporations, public sector bodies 
and sector skills bodies.  Curriculum Advisory Groups are used effectively to engage 
employers in reviewing and steering the curriculum to ensure that programme 
design and content remain demand-driven and up-to-date.  The college’s Forestry 
Advisory Committee recently became the national advisory committee for the sector. 
The revised approach to self-evaluation includes a requirement for employers or 
stakeholders to be involved in Course Committee Meeting, which will now take place 
four times per year. The approach was piloted in 2017-18 and proved to have a 
positive impact on the evaluative process and the engagement of learners in the 
process. 

• The development of employability skills is embedded in all programmes.  Workplace 
experience is also embedded well across the curriculum in a variety of ways, 
including realistic workplace environments in college, site/employer visits, career 
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events, personal skills analysis activities, enterprise events and guest speakers.  
Almost all learners agree that they develop workplace knowledge and skills during 
their programmes. 

• Learners develop a range of essential skills through their programmes, preparing 
them well for progression and success in further study and/or employment.  
Learners are encouraged and supported to extend their skills beyond the 
requirements of the qualifications they are studying and many enter and are 
successful in competitions.  A range of skills is supported well through the Skillzone, 
which offers drop-in tailored sessions and a suite of workshops for class groups. The 
Guidance Team provide workshops on career management and advice to support 
progression to further learning and employment. Acting on learner and staff 
feedback, the Skillzone has been relocated for 2018-19 to the Atrium of the Main 
Campus to enhance accessibility and visibility. 

• There is a year-on-year increase in the participation of curriculum teams in external 
training events, including industry training, professional practice updates and 
attendance at relevant conferences.  The college makes a significant investment to 
meet this demand. Participation is proposed by managers, and increasingly by 
individual staff who monitor industry developments and engage directly with 
external stakeholders. Team specific training is often arranged in-house to ensure 
industry currency and to maintain professional practice, with requests for training 
often related to learner feedback. 
 

• Curriculum teams use the comprehensive range of accessible and up-to-date learner 
performance, progress and satisfaction data well to support learner success. The 
well-embedded quality arrangements support and enable staff to monitor learner 
progress on a weekly basis and to target support as required, including referrals to 
college services. Regular Course Committee Meetings ensure that relevant data 
gathered throughout the learner journey is used well to inform ongoing evaluation 
and that action is taken promptly to address any issues arising.  

Areas for development 

• Career management skills are not fully embedded across all curriculum areas, and 
uptake of the careers guidance workshops is not sufficiently consistent to ensure 
that all learners on FE programmes have the opportunity to benefit. 

 

Quality Indicator 2.3 - Learning, teaching and assessment 

Areas of positive practice 

• Staff make good use of their vocational and subject knowledge to contextualise learning 
and relate it to employment. Teaching staff maintain industry knowledge in a variety of 
ways, including active, ongoing engagement in vocational practice, regular and close 
liaison with industry and attendance at specific industry updating events. A significant 
number of teaching staff are supported to undertake additional qualifications, with the 
majority of study time for these qualifications taking place outside of working hours, 
evidencing that staff are keen to engage in continuous professional learning.   
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• Almost all learners agree that the way they are taught helps them learn.  Awareness 
among teaching staff of different learner needs, and how best to respond to them, is 
high.  Ongoing staff development regularly includes support to recognise and respond 
to the different needs of learners. The Additional Support Needs (ASN) team provide an 
effective and valuable service, from before the point of acceptance to a course and 
throughout the learner journey.  This ensures that specific learning needs are identified 
and that teaching staff are informed and supported to provide any necessary 
adjustment.  Learner satisfaction with the service is very high. The diversity and 
complexity of support needs across the FE learner group, particularly on full-time 
programmes, is increasing over time.  The college aims to ensure that it’s learning and 
teaching provision continues to provide a positive and purposeful environment in the 
context of this changing need.   

• Teaching staff use a variety of learning resources well to support learning.  Digital 
technologies feature across the curriculum, from the widespread use of e-portfolios in 
the trades areas to the application of a variety of digital applications across the 
curriculum.  The well-equipped Technology Enhanced Learning (TEL) Studio, with the 
support of the Digital Skills Training Officer, enables staff to develop learning resources 
that draw upon techniques such as podcasting, virtual reality and 360o video.  Demand 
for TEL equipment has increased considerably in 2017-18, with around 150 separate 
instances of use since March 2018 alone.  Feedback from learners and staff regarding 
the learning resources produced as a result has been very positive, highlighting 
particularly how the materials support and enable inclusive and interactive learning. 

• There is a strong culture of reflection and evaluation among teaching staff.  They reflect 
well on their practice and increasingly share effective practice across teams. The use of 
data, including attendance, progress, retention and attainment data as well as learner 
feedback, is used routinely and effectively to support reflection. Staff make good use of 
and engage well with embedded quality processes, including PDLT, Targeted 
Intervention and INSIGHT.  The positive impact of the culture of reflection and 
evaluation is evidenced by the year-on-year improvement in successful outcomes for 
learners on FE programmes. 

Areas for development 

• The sharing of best practice within and across curriculum teams, although clearly 
evident such as through staff leading workshops during staff development days, needs 
further support and facilitation.   

 

Quality Indicator 2.4 - Services to support learning  

Areas of positive practice 

• As part of its Access and Inclusion strategy, the college has developed a positive 
declaration environment to encourage individuals to disclose any learning support 
needs at the earliest possible point. The aim is to ensure that all learners have their 
needs identified and addressed before starting their programmes. A number of further 
opportunities for declaring the need for additional support have been built into the 



16 
 

early student experience.  These measures ensure that learners who have not disclosed 
at point of application are encouraged and supported to do so at a later stage. An 
effective referral system, linked to INSIGHT, ensures that learners declaring or identified 
as having a support need are quickly assessed and their needs addressed. The college 
supports an increasing number of learners through personal learning support plans and 
one-to-one support, with a 13% increase (from 423 to 478) experienced in 2017-18 
compared to the previous year6. 

• Teaching staff work closely and effectively with the ASN and Guidance teams and adapt 
their teaching well in response to learner needs.  A series of staff development 
activities, the availability and close monitoring of learner performance data and the 
introduction of INSIGHT have all contributed to a high awareness of the potential 
impact of different learner backgrounds and circumstances.  Staff respond well to these 
needs and frequently go the extra mile to support learners.   

• Effective arrangements are now in place to support student carers as one of our priority 
learner groups. The inclusion of a ‘flag’ on INSIGHT ensures that Personal Academic 
Tutors are aware of the additional challenges this group may face. Learners who 
disclose caring responsibilities are invited to meet with the Transitions Co-ordinator 
who produces a co-ordinated support plan. A peer support group has been established 
to help share experiences and to provide a support mechanism for the participants. The 
positive impact of this work has been recognised through the college achieving the 
Going Higher Award in April 2018, the first Scottish college and among the first UK 
universities to do so. Successful outcomes for this learner group on full-time FE 
programmes have increased by 14 points since 2015-16. HISA Inverness’s volunteer 
Learning Officer has a dedicated focus on increasing and improving the representation 
of care experienced learners and student carers. 

• Trends in learner demand for and satisfaction with services are monitored closely and 
actions are taken to improve or amend services as required.  Teams engage closely with 
a range of external partners to ensure that future need is identified, best practice is 
shared and access to additional services is maintained.  Managers and team leaders of 
support areas work well together to review and improve services.  Collaboration 
between support service and curriculum teams continues to be a key feature of working 
practice and successful ongoing improvements.   

• Support service teams make very good use of the accessible learner performance data 
and systematic learner feedback arrangements to further improve their services.  
Relevant data and learner feedback gathered through a variety of mechanisms are used 
systematically to ensure continuous review and enhancement of the college’s services. 
The college has had a focus on specific learning disabilities for several years. As a result, 
success rates for learners with Dyslexia, Dyspraxia or AD(H)D7 have increased by 15 
points since 2015-16 and success rates for learners who have disclosed they have an 
Autistic Spectrum disorder remain high overall.  The attainment gap between learners 
in these groups and those who have no known disability has almost been closed. 

                                                           
6 Not including learners in Price Group 5 
7 Attention deficit and hyperactivity disorder 
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Areas for development 

• As part of the College Improvement Project, services to support learning is a key area of 
focus in 2018-19. The ‘early learner journey’ is the college’s chosen theme and the 
learner journey from first point of contact to the full-time FE Early Withdrawal cut-off 
date (1 November) has been mapped out.  A project team made up of cross-college 
staff and the student president are overseeing working groups that will take forward 
enhancements to aspects of the journey. 

 

6. Leadership and quality culture  
How good is our leadership and approach to improvement? 

 

Quality Indicator 1.1 - Governance and leadership of change 

Areas of positive practice 

• College strategies take good account of a range of relevant priorities, at national, 
regional and local levels.  The current strategic plan was developed through extensive 
engagement with staff, students and stakeholders, including employer and industry 
representatives, Highlands and Islands Enterprise, The Highland Council, Skills 
Development Scotland and the Scottish Funding Council. The underpinning strategies 
reflect a number of priorities across, for example, learning and teaching, access and 
inclusion and business development.   

• The focus on making the most of the truly tertiary nature of the college’s provision to 
enhance access and progression pathways incorporates the ambitions of DYW.  The 
college created a Project Manager: DYW role four years ago with support from SDS, and 
has added two DYW coordinator roles since.  This resource has been instrumental in 
embedding of DYW recommendations within our school-college activity as well as 
supporting the sustained growth in Foundation Apprenticeship (FA) numbers.  The suite 
of vocational pathways offered to schools continues to grow and develop and over 80 
school pupils from 16 schools are enrolled across six FA frameworks in 2018-19.  The 
college is recognised as performing very well with regard to FA provision and is playing 
a leading role in developing a strategy for the senior phase in Highland. The college also 
developed and delivers the Graduate Apprenticeship in Civil Engineering.   

• The college has managed continuous and sustainable improvement across its FE 
provision by reviewing all aspects of delivery and setting appropriately challenging 
targets for improvement.  National benchmarking data is used extensively at all levels, 
including by level and mode of study overall, subject area, programme level and specific 
learner group.  Sector levels are used as a baseline with highest performing (where 
available) benchmarks used to set expectations and measure progress.  

Areas for development 

• None 
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Quality Indicator 1.4 - Leadership of evaluation leading to improvement 

Areas of positive practice 

• The college has developed a strong culture of quality improvement and enhancement 
that has had a positive and significant impact on learner outcomes. Almost all managers 
lead and support the evaluation of provision and services well.  Collaboration between 
managers and staff across the college to plan and effect improvement has been a key 
feature of the college’s success over several years.  The involvement in the College 
Improvement Project (CIP) has provided an opportunity to review and refresh the 
approach to evaluation; staff engagement has been very positive and tangible 
improvements have resulted.  These approaches are being shared across the region, as 
part of the regional strategy for raising attainment and the harmonisation of quality 
arrangements.  Very good progress has been made across all the areas for development 
identified in the 2016-17 Enhancement Plan, with almost all of the anticipated 
outcomes achieved (see page 18).   

• The college’s arrangements for evaluation have led to significant and sustained 
improvement in outcomes for learners. The processes associated with evaluation are 
themselves continually reviewed and developed to reflect the evolving environment 
and to support continued engagement. Management information, including learner 
data, is accessible, comprehensive, accurate and up-to-date.  Staff understand how to 
use the data to help them evaluate and investigate the learner experience in order to 
develop and test ideas for change. Staff engagement with learner data has been key to 
the improvements in learner outcomes.  The way the college uses data to plan 
improvement is now informing the regional approach to raising attainment. 

• Staff and learners engage well in review and planning processes, and leadership for 
improvement is distributed and embedded throughout the organisation.  Course 
Committee Meetings, held three times per year, provide an effective, formal structure 
for staff and learners to evaluate provision jointly on an ongoing basis.  Learner focus 
groups, the Student Representative Council and student surveys ensure that the learner 
voice is captured systematically and heard throughout the year, and that actions are 
taken in response to ideas or issues raised. The increase in response rates to surveys 
and the collaborative working approach adopted as a feature of the sparqs partnership 
project have further enhanced learner engagement during 2017-18.  INSIGHT provides 
an effective structure for staff to review learner progress, as a team, at programme and 
at individual learner level.   

• The revised arrangements for Course Committee Meetings, piloted at the end of 2017-
18, aim to ensure that learners become true partners in the review and evaluation of 
provision.  Learner involvement will extend to devising and monitoring the 
implementation of tests for change.  These new arrangements will be embedded across 
the college during 2018-19.  The refreshed approaches to learner engagement being 
developed through the partnership project with sparqs are designed to provide 
resources and exemplars of good practice that will be shared across the sector. 

• The college is now sharing its practice and experience more widely. The appointment in 
2017-18 of six staff as Associate Assessors with Education Scotland is evidence of, and 
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further supports, the quality culture and the expertise within the organisation.  College 
staff presented at several national, and international, events and conferences in 2017-
18.  These include the CDN College Expo where staff presentations on employer 
engagement, learning and teaching and supporting mental health prompted follow-up 
visits and discussions from across the sector. Research-active staff have presented on 
transformational learning at research conferences in the UK and abroad.  Senior college 
staff presented at the sparqs Quality Matters conference and the College Quality 
Network annual conference.  The Quality Manager is working with the Scottish 
Government CIP team on the staff development resource being developed as an output 
from the initial project.  The Depute Principal chairs the regional Quality Forum and 
staff from across the college are leading and involved in several aspects of the regional 
strategies for improvement and harmonisation. The college’s approaches are providing 
a blueprint for much of that work. 

• The ambitions of DYW are at the heart of what the college aims to achieve though its FE 
provision.  The curriculum is focussed on employment opportunities and enabling 
progression to further learning.  A focus on developing and raising the awareness of 
Modern Apprenticeship opportunities has led to a significant growth in this type of 
provision.  School-college partnership work has continually developed, with more 
school pupils each year enrolling on school-college vocational programmes: the 
proportion of credits delivered to senior phase age pupils studying vocational 
qualifications is more than double the sector level.  Foundation Apprenticeship 
provision has also grown, from an initial 16 enrolments in 2015 to 90 in 2018-19 across 
six frameworks, engaging 16 secondary schools.  These aspects are integral to team 
evaluation and curriculum planning processes, with nearly 40% of the college’s credit- 
funded activity dedicated to STEM provision. 

• There is a well-developed and effective process in place for engaging local schools and 
the Highland Council in planning for the delivery of school-college programmes. The 
college staff meet with Head Teachers and Council staff at key points in the year to 
review and plan provision.  Curriculum and support managers feed into these meetings 
and the outcomes are used to inform planning at team and curriculum area level. A 
Senior Phase Strategy Group, involving the three Highland colleges (North Highland, 
West Highland and Inverness), the Highland Council education department and three 
Head Teachers, meets quarterly.  The aim of the group is to ensure a coherent strategy 
for the senior phase across Highland is developed and maintained. 

Areas for development 

• None 
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7. Capacity for Improvement  
 

The college continues to improve all aspects of its provision and now performs very well 
across key performance indicators for FE.  Effective leadership and good governance ensure 
that the college maintains an outward-looking and informed perspective, with partnership 
working and the contribution to local and regional developments a key feature. 

The college’s clear focus on the quality of its provision and services, and a structured 
approach to reviewing and enhancing their impact on the learner journey, ensures that the 
quality of the learner experience is high.     

The approaches to quality management and enhancement are well-embedded and effective 
and have a positive impact on learner outcomes and the learner experience. Processes, 
systems, approaches and practices are reviewed rigorously on an ongoing basis through the 
college’s quality arrangements and management and governance structures.   

The college engages well with other Highlands and Islands colleges and the Regional 
Strategic Body.  It has made a significant contribution to the regional strategies that reflect 
the intensification of the regional Outcome Agreement process and the relevant priorities 
for the Highlands and Islands region. 

The college has the capacity and ability to ensure that the high quality of its provision and 
services, and the outcomes for learners, will continue to be maintained and further 
enhanced.   

 

8. Grades 
 

Key principle Grade 
Outcomes and Impact: How good are we at ensuring the best 
possible outcomes for all our learners? 
· 3.1 Wellbeing, equality and inclusion 
· 3.2 Equity, attainment and achievement for all learners 

Very Good 

Delivery of learning and services to support learning: How good 
is the quality of our provision and services we deliver? 
· 2.2 Curriculum 
· 2.3 Learning, teaching and assessment 
· 2.4 Services to support learning 

Very Good 

Leadership and quality culture: How good is our leadership and 
approach to improvement? 
· 1.1 Governance and leadership of change 
· 1.4 Evaluation leading to improvement  
 

Excellent 

 



21 
 

9. Update on actions in the 2016-17 Enhancement Plan 

The following table provides an update against action in the 2016-17 Enhancement Plan.  Very good progress has been made across all the 
areas for development identified in the 2016-17 plan, with almost all of the anticipated outcomes achieved. 

Area for Development Action(s) Anticipated Outcomes Progress against Anticipated Outcomes 

In a few programme and service 
areas, actions for improvement 
are not yet sufficiently or 
consistently effective. 

• Targeted Intervention for programme 
areas where retention and/or 
attainment have not improved 
sufficiently.  Includes scrutiny of action 
plans, targeted support and enhanced 
monitoring. 

• Customer Journey review for support 
teams where satisfaction levels and/or 
PIs remain below acceptable levels. To 
include scrutiny of actions and 
enhanced monitoring. 

Effective actions in place 
across all teams that drive 
continuous improvement: 
• Success rates above sector 

level in all subject areas. 
• Satisfaction rates high 

across all college services 
and provision 

Action planning has improved across all teams, and 
will be enhanced further by the revised approaches 
to self-evaluation. 
 
Success rates have improved, are well above latest 
published sector levels overall and in almost all 
subject areas. 
 
Satisfaction rates are high overall (94%) and are high 
across all services and curriculum areas. 8 
 
 

In a few areas the engagement of 
both staff and students in the 
class representative process needs 
further support and improvement.  

One-quarter of learners 
responding to the college survey 
did not feel that learner views 
influence change. 

• Revise and enhance the Student 
Partnership Agreement, with a focus 
on Class Rep training and engagement. 

• Ensure that CCM dates are planned 
before programmes commence and 
communicated to Class Reps on 
appointment. 

• PDMs to confirm Class Rep attendance 
at CCMs prior to meeting dates, 
further confirmed by audit of minutes. 

• Establish and monitor the impact of 
regular Class Rep engagement with 
PDMs at curriculum area level. 

• Class Reps in place across 
almost all programmes. 

• The learner voice 
demonstrably influencing 
improvements across all 
programmes and services 

• Almost all learners 
confident that their views 
influence change. 

Class Reps are in place across most FE programmes. 
Where learners did not wish to nominate an official 
representative, measures are in place to ensure that 
learner views are represented well. 
 
The learner voice clearly influences change and 
improvements.  85% of FE learners believe their 
suggestions are taken seriously and 87% believe the 
students’ association influences change for the 
better. 
 
 
 

                                                           
8 Student Satisfaction and Engagement Survey (SSES): satisfaction rates for all FE learners responding to the survey. 
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• Review and enhance the 
communication of the college 
response to learner feedback, at 
programme, curriculum and college 
levels. 

Learners on the full-time Higher 
and National 5 programmes often 
receive conditional or 
unconditional offers during their 
programme, leading to 
disengagement with the awards 
that are not then necessary for 
their progression. This in turn 
leads to high levels of withdrawal 
and/or partial success on these 
programmes. 
 

• Review curriculum design and 
implement revisions to address the 
impact on full-time PIs of learner 
disengagement. 

Maintain access to Higher and 
National awards to aid 
progression while: 
• minimising negative 

impact on student 
outcome PIs, and; 

• ensuring more efficient 
credit-funded 
programmes. 

The shift away from unit assessments to end exam 
only in National 5 and Higher awards has influenced 
the revision of full-time programmes made up of 
these awards. 
 
Further changes to the curriculum will be 
implemented for 2019-20, aimed at maintaining 
these programmes for applicants who need three or 
more national awards only. 

Learning and teaching approaches 
are in need of further 
improvement in a few programme 
areas.   

In a few programme areas, the 
ability of learners to influence 
their own learning is not 
sufficiently developed or 
facilitated. 

• Targeted Intervention process, 
including referral to ICTeaching 
process and mentoring. 

• Expand team of PDLT reviewers to 
increase annual sample size. 

• Targeted professional learning 
activities for areas where student 
satisfaction with this aspect is low.  To 
include supported professional 
learning. 

• Consistently high quality 
learning and teaching 
across the college’s 
provision, evidenced 
through PDLT reviews. 

• Learners engaged in 
enhancing their own 
learning across all 
programmes. 

Learners’ satisfaction with the way they are taught 
has improved significantly, along with learner 
success rates.  Almost all learners (91%) are satisfied 
with their ability to influence learning, and 
satisfaction with this is high across all curriculum 
areas. 
 
The Targeted Intervention process has further 
evolved into a suite of arrangements that are 
deployed against need to support teams to resolve 
persistent or unanticipated issues that impact on 
learner outcomes. 
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A further cohort of reviewers has been training as 
part of the Professional Discussion on Learning and 
Teaching (PDLT) process. 
 

The increase in referrals as a 
result of INSIGHT and the increase 
in student mental health issues 
have put considerable strain on 
Guidance resources.   

• Establish a proactive, whole college 
approach to supporting mental health 
and wellbeing. 

• Review approaches to support and 
guidance against increasing demand. 
 

• Ensure continued, high 
quality support for 
learners. 
 

In response to the growing number of referrals to its 
wellbeing service, the college has further enhanced 
the support it provides to learners. This includes the 
delivery of workshops for all FE class groups on 
mental wellbeing, positive mind-sets and resilience. 

In a few programmes, the active 
and positive promotion of equality 
and diversity in learning and 
teaching is not sufficiently 
embedded or effective. 

• Targeted professional learning 
activities for priority programme areas, 
informed by effective practice from 
across the college and the sector. 

• Establish ‘equalities champions’ in 
priority areas who will lead on 
implementation and monitoring of 
local actions. 

• Positive promotion of 
equality and diversity 
apparent across the 
curriculum. 

• Evidenced through PDLT 
findings and student 
feedback. 

In response to the Equally Safe strategy, the 
Guidance Team deliver a programme of 
interventions around gender equality and respectful 
behaviours. The college has also developed the # It’s 
Not On campaign which drives forward our inclusive 
culture and provides Personal Academic Tutors 
(PAT) with the tools to open discussions around 
equality, diversity and inclusion.   

Learner success rates are low on a 
few full-time programmes. 

• Ensure the inclusion of these 
programmes in the Targeted 
Intervention process. 

• Overall success rates for 
learners on full-time FE 
programmes are above 
70% for 2017-18. 

Success rates on full-time FE programmes are at 
71% overall. 

Success rates for computing and for forestry 
programmes improved by 21 and 17 points 
respectively for these subject areas and both are 
now above the latest published sector levels. 

Success rates for learners from 
the 10% most deprived postcodes 
fell slightly in 2016-17 and are 
below sector levels for this learner 
group. 

 

• Review and verify specific actions at 
curriculum area and programme level. 

• Working with local schools and 
community groups, introduce specific 
progression pathways for learners 
from the 10% most deprived 
postcodes. 

• Improve success rates for 
this learner group by 5 
points in 2017-18. 

Success rates for learners from to 10% most 
deprived postcodes on FE programmes improved by 
10 points overall to 71%. 
 
Learners from these postcodes are now flagged on 
INSIGHT to ensure teaching staff are aware they 
may require additional support. 
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• Enhanced monitoring of progress and 
attendance for learners from these 
postcodes. Include flag on INSIGHT and 
Amber rating. 
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10.  Enhancement Plan 2018-19 to 2020-21 

The themes and actions in the college’s Enhancement Plan will contribute to the regional strategies for improvement. 

Enhancement Theme Actions Anticipated Outcome – Academic Year 
2018-19 2019-20 2020-21 

Continued improvement in 
full-time success rates 
overall 
 

• Embed and monitor 
effectiveness of revised 
approach to self-evaluation  

• Complete the review of the 
early learner journey; 
implement and monitor impact 
of changes 

• Maintain success rates 
at sector leading levels 
overall and improving 
year-on-year 

• Tests of change 
implemented and 
monitored 

• Success rates at sector 
leading levels in the 
majority of subject 
areas 

• Tangible improvements 
in aspects of the early 
learner journey 

• Success rates at 
sector leading levels 
in most subject areas 

• Improvements made 
demonstrably 
supporting improved 
success rates 

A continued focus on closing 
the attainment gap between 
those learners facing 
additional barriers to 
learning and those who do 
not 
 

• Pilot the revised approach to 
the PAT role; implement and 
monitor the impact of the 
change 

• From the early learner journey 
review, identify and implement 
further interventions to 
support specific learner groups 

• Further develop learning and 
teaching approaches to ensure 
a positive learning 
environment for all  
 

• New PAT role piloted 
during the year 

• Early identification and 
intervention 
approaches identified 
and piloted 

• Programme of 
professional learning 
developed, linked to 
the UHI Learning and 
Teaching Enhancement 
Strategy 

• Further progress made 
in closing the 
attainment gap across 
learner groups 

• Revised approach 
implemented and 
impact monitored 

• Early identification and 
intervention 
approaches 
implemented and 
monitored 

• Professional learning 
programme 
implemented 

• The attainment gap 
closed across the 
majority of learner 
groups 

 

• New PAT role, early 
interventions and 
enhanced learning 
and teaching 
approaches 
contribute to closing 
the attainment gap 

• The attainment gap 
closed across most 
learner groups 
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A continued focus on 
embedding career 
management skills across 
the curriculum 

• Further develop and embed 
career management skills 
across the curriculum as part of 
the Curriculum Review 

• Increased uptake of career 
guidance workshops 

• Agree and plan the 
implementation of the regional 
Essential Skills Policy 

• Gather and consider good 
practice from across the sector 

 

• Demonstrable increase 
in uptake of career 
guidance workshops 

• Demonstrable increase 
in career guidance 
appointments   
 

 

 
 

• Implementation of 
regional Essential Skills 
Policy  

• Career management 
Skills embedded in all 
full-time and 
appropriate part-time 
programmes 

• Systematic approach 
to promoting and 
embedding graduate 
attributes and career 
management skills is 
in place for all full-
time and appropriate 
part-time 
programmes 

• Evaluation of the 
approach to 
embedding graduate 
attributes and career 
management skills 
provision indicates a 
positive impact 

Enhance the sharing of good 
practice across the college 
and across the region to 
support improvement 
 

• Utilise the recently established, 
monthly Programme 
Coordinator Forum to share 
the outcomes of tests for 
change on an ongoing basis 

• Utilise the developing 
Communities of Practice model 
to identify and share effective 
practice across the college and 
the region 

• Ensure effective practices and 
interventions are identified 
and embedded to support 
improvement across the 
college and the region 

• Established systematic 
approaches to sharing 
effective practice 
across curriculum areas 

• Contribute to 
establishing cross-
regional subject 
reviews to share 
practice and support 
improvement 

• Consistent adoption of 
effective practice 
apparent across all 
areas 

• Effective practice from 
across the region 
informs improvement  

• Sharing practice has a 
demonstrable impact 
on student outcomes, 
across the college 
and the region. 
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Appendix I 

Outcome Agreement National Measures 
Data sources: 

• 2014-15 to 2016-17: Scottish Funding Council 
• 2017-18: Internal data from the Highlands and Islands region 

In line with SFC reporting guidelines, proportions have not been calculated for cohorts of 
fewer than 25 students. 

 

                                                           
9 Credits targets introduced in 2015-16 
 

Relevant SFC Outcome Measure College name: Year Scotland 

1(a) The volume of Credits delivered 2014-15 2015-16 2016-17 2017-18 2016-17 

The volume of Credits delivered (core) n/a9 31,601 30,023 29,111 1,699,760 
Core Credits target (college) n/a 28,569 28,698 29,069 1,691,359 
% towards core Credits target (college) n/a 110.6% 104.6% 100.1% 100.5% 
The volume of Credits delivered (ESF) 0 0 949 437 62,272 
The volume of Credits delivered (core + ESF) 29,405 31,601 30,972 29,548 1,762,032 
The proportion of Credits delivered to full-
time learners 2014-15 2015-16 2016-17 2017-18 2016-17 

Proportion of Credits delivered to full-time 
learners 59.1% 67.9% 71.2% 69.5% 73.3% 

1(b) Proportion of Credits delivered to 
learners aged 16-19 and 20-24 2014-15 2015-16 2016-17 2017-18 2016-17 

Proportion of Credits delivered to learners 
aged 16-19 54.8% 57.5% 56.7% 54.6% 46.6% 

Proportion of Credits delivered to learners 
aged 20-24 18.7% 17.0% 17.8% 17.1% 21.5% 

Proportion of Credits delivered to full-time 
learners aged 16-19 57.1% 61.6% 60.2% 59.8% 51.6% 

Proportion of Credits delivered to full-time 
learners aged 20-24 20.5% 17.3% 18.4% 16.9% 22.7% 

1(c) Proportion of Credits delivered to 
learners in the most deprived 10% postcode 
areas 

2014-15 2015-16 2016-17 2017-18 2016-17 

Proportion of Credits delivered to learners in 
the most deprived 10% postcode areas 5.9% 5.9% 5.7% 5.1% 17.2% 

1(d) Proportion of Credits relating to 
learners from different protected 
characteristic groups and care leavers 

2014-15 2015-16 2016-17 2017-18 2016-17 

Gender -      
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Proportion of Credits delivered to Male 
learners 57.3% 57.6% 56.0% 57.9% 48.6% 

Proportion of Credits delivered to Female 
learners 42.6% 42.4% 44.0% 41.9% 51.3% 

Proportion of Credits delivered to Other 
learners 0.16% 0.05% 0.09% 0.14% 0.08% 

Ethnicity -      
Proportion of Credits delivered to BME 
learners 1.8% 2.1% 2.1% 3.3% 6.4% 

Disability -      
Proportion of Credits delivered to students 
with a known disability 19.9% 22.5% 24.8% 21.1% 17.1% 

Care Experience -      
Proportion of Credits delivered to students 
with Care Experience 0.68% 1.00% 3.32% 3.8% 1.57% 

2(b) Proportion of Credits delivered to 
senior phase age pupils studying vocational 
qualifications delivered by colleges 

2014-15 2015-16 2016-17 2017-18 2016-17 

Proportion of Credits delivered to senior 
phase age pupils studying vocational 
qualifications delivered by colleges 

0.6% 0.8% 2.8% 3.1% 1.4% 

2(c) Proportion of Credits delivered to 
learners at S3 and above as part of 'school-
college' provision 

2014-15 2015-16 2016-17 2017-18 2016-17 

The proportion of Credits delivered to 
learners at S3 and above as part of 'school-
college' provision 

3.4% 6.2% 8.3% 8.3% 5.0% 

3. Proportion of Credits delivered to 
learners enrolled on STEM courses 2014-15 2015-16 2016-17 2017-18 2016-17 

Proportion of Credits delivered to learners 
enrolled on STEM courses 45.3% 41.6% 40.1% 39.4% 24.8% 

4(a) Proportion of enrolled students 
successfully achieving a recognised 
qualification  

2014-15 2015-16 2016-17 2017-18 2016-17 

The percentage of FT FE enrolled students 
achieving a recognised qualification 63.1% 65.8% 67.6% 71.1% 65.3% 

The percentage of PT FE enrolled students 
achieving a recognised qualification 82.5% 79.1% 81.3% 86.8% 77.1% 

The percentage of MD10 FT FE enrolled 
students achieving a recognised qualification 53.1% 52.2% 56.5% 59.7% 62.0% 

The percentage of MD10 PT FE enrolled 
students achieving a recognised qualification 77.0% 68.1% 65.6% 79.2% 73.8% 

The percentage of Disabled FT FE enrolled 
students achieving a recognised qualification 63.6% 61.2% 66.2% 64.8% 64.3% 
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10 Data not available at the time of writing 

The percentage of Disabled PT FE enrolled 
students achieving a recognised qualification 79.0% 69.8% 73.8% 83.7% 71.5% 

The percentage of BME FT FE enrolled 
students achieving a recognised qualification - - - 88.5% 66.4% 

The percentage of BME PT FE enrolled 
students achieving a recognised qualification 80.6% 68.0% 72.9% 70.1% 78.8% 

The percentage of Price Group 5 FT FE 
enrolled students achieving a recognised 
qualification 

- - 81.1% 65.0% 76.7% 

The percentage of Price Group 5 PT FE 
enrolled students achieving a recognised 
qualification 

74.1% 69.3% 80.1% 80.0% 78.0% 

4(c) Proportion of senior phase age pupils 
successfully completing a vocational 
qualification delivered by colleges  

2014-15 2015-16 2016-17 2017-18 2016-17 

The percentage of Senior Phase FT FE 
enrolled students achieving a recognised 
qualification 

50.0% - 80.0% - 56.8% 

The percentage of Senior Phase PT FE 
enrolled students achieving a recognised 
qualification 

82.8% 68.9% 65.3% 68.3% 63.1% 

4(d) Proportion of enrolled Care 
Experienced students successfully achieving 
a recognised qualification 

2014-15 2015-16 2016-17 2017-18 2016-17 

The percentage of CE FT FE enrolled students 
achieving a recognised qualification 50.0% 35.3% 45.8% 56.0% 52.5% 

The percentage of FT FE enrolled students 
aged 16-19 achieving a recognised 
qualification 

59.5% 64.5% 66.0% 73.4% 62.4% 

6. The number and proportion of full-time 
learners with substantial 'work placement 
experience' as part of their programme of 
study 

2014-15 2015-16 2016-17 2017-18 2016-17 

Total number of full-time learners 1,229 1,399 1,338 1,260 86,793 
Number of full-time learners with substantial 
'work placement experience' as part of their 
programme of study 

n/a 242 206 tba10 15,932 

Proportion of full-time learners with 
substantial 'work placement experience' as 
part of their programme of study 

n/a 17.3% 15.4% tba 18.4% 

8. The number and proportion of full-time 
college qualifiers in work, training and/or 
further study 3-6 months after qualifying 

2014-15 2015-16 2016-17 2017-18 2016-17 
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The number of full-time FE college qualifiers 
in work, training and/or further study 3-6 
months after qualifying 

646 713 661 tba 42,489 

The proportion of full-time FE college 
qualifiers in work, training and/or further 
study 3-6 months after qualifying 

95.1% 95.8% 95.5% tba 95.0% 

9. The percentage of students overall, 
satisfied with their college experience (SSES 
survey) 

2014-15 2015-16 2016-17 2017-18 2016-17 

Full-time FE n/a 87.8% 86.6% 95.0% 84.5% 

Part-time FE n/a 93.6% 100.0% 96.0% 88.8% 

Distance/ flexible FE n/a 80.0% 0.0% -  



31 
 

Appendix II 

University of the Highlands and Islands 

Regional Strategy for Enhancement of Further Education Attainment 

Context Statement 

This strategy aims to drive improvement in levels of attainment in further education across 
the UHI partnership.  It has been developed in response to a regional and national focus on 
a need for equity in access to post-compulsory education opportunities, improved 
attainment for all and improved life chances for disadvantaged groups. 

The Scottish Government has made education and improved educational outcomes a key 
priority and central measure of success, highlighting the links between these and economic 
development, social challenge and to issues of equity, fairness and morality.  In this context, 
the National Improvement Framework for Scottish Education11 heralds a step change for 
schools, empowering school leaders but also establishing mechanisms for greater 
collaboration in both raising attainment overall and closing the attainment gap that persists 
between mainstream students and those with protected characteristics.   

In the April 2018 Ministerial Letter of Guidance to the Chair of the Scottish Funding 
Council12, The Minister for Further Education, Higher Education and Science established the 
expectation that the ‘intensification’ of ambition within colleges’ and universities’ outcome 
agreements would continue providing a ‘clearer line of sight between Scottish Government 
investment and the delivery of desired outcomes’.  Within this communication, the Minister 
specifies the need for colleges and universities to focus on equity, responding to the 
recommendation of the commission on widening access and addressing the needs of 
disadvantaged groups. 

In line with this Government agenda, the Scottish Funding Council employs a range of 
national measures to assess progress at a regional and national level.  UHI’s performance 
against these further education national measures is strong overall.   The region, for 
instance, exceeds national benchmarks for attainment, such as successful completion rates 
for further education full-time and part-time students.   This overall, regional level of 
success however masks local variation in performance.   

The region has a track record of success in recruiting students from disadvantaged groups, 
such as care experienced young people.  However, national performance measures highlight 
the attainment gap between disadvantaged groups and mainstream students and 
regionally, students residing in the 10% most deprived postcode (SIMD 10) zones as well as 

                                                           
11 2018 National Improvement Framework and Improvement Plan, Scottish Government, 
http://www.gov.scot/Publications/2017/12/2207/2 
 
12 2018 Scottish Funding Council – Letter of Guidance 2018-19 
file:///C:/Users/EO04dr/AppData/Local/Microsoft/Windows/INetCache/IE/2EG7BOKE/SFC_letter_of_guidance
_2018-19.pdf 
 

http://www.gov.scot/Publications/2017/12/2207/2
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care experienced young people, tend to be less successful than mainstream students, with 
an attainment gap that is greater than the national average. 

The University of the Highlands and Islands partnership has committed to work 
collaboratively to enhance attainment in further education, drawing on the strengths of 
each academic partner to inform practice across the region. 

This strategy has three key aims: 

• To improve student attainment rates overall, in academic partner colleges and in 
specific subject areas where student success is below the regional and national 
benchmarks; 

• To improve student attainment rates for care experienced young people; 
• To improve student attainment rates for students residing in SIMD10 post code 

zones. 

Strategic Aim One 

To raise attainment for students on full-time further education programmes to a minimum 
of 70% overall, with attainment at academic partner and subject level exceeding national 
benchmarks and demonstrating continued improvement thereafter.  

Objectives 

1a. To implement a regional annual quality review process of key quality performance 
indicators including: 

• National and regional attainment benchmarks and priorities 
• Subject/programme overall and partial attainment rates 
• Retention, early withdrawal and withdrawal rates 
• Attainment rates for specific learner groups 
• Student satisfaction 

1b. To analyse available trend data over a rolling period of three years to identify subject 
areas and programmes for development, focussing on subject areas with the greatest 
percentage of overall enrolments (and therefore credits) and/or priority industry sectors, and 
within these categories: 

• Subject areas with attainment below 70% or subject benchmark 
• Programmes with attainment below 70% or subject benchmark 

1c. To provide targeted regional and local support and intervention to effect impactful action 
planning to raise attainment through: 

• Identification and transfer of good practice from within and beyond the region 
• Deployment of regional skills and expertise (including Associate Assessors, Quality 

Managers, Curriculum Managers, Delivery Teams) 
• Development of agreed frameworks for improvement 
• Local and regional monitoring of progress against agreed milestones  
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Strategic Aim Two 

To reduce the attainment gap between care-experienced students and the overall student 
body to improve the life-chances of this disadvantaged group.  

Objectives 

2a. To create a learning environment in which care experienced young people can thrive by: 

• Ensuring that all staff within the partnership understand their responsibilities in 
supporting care-experienced young people 

• Engaging staff in development opportunities that build on the mandatory 
corporate parenting training 

• Developing effective relationships between all academic partners and statutory 
and non-statutory bodies that provide support for young people in care and care 
leavers 

• Establishing accessible referral services for care experienced learners 

2b. To provide effective support to help care-experienced young people to transition onto the 
right course at the right level at the right time by: 

• Working with external agencies and partner organisations to encourage pre-entry 
declaration of care-experienced status  

• Effectively publicising the support each academic partner provides to care-
experienced young people 

• Providing clear and informative information regarding course content and 
progression routes, student financial support and other support services available 

• Identifying a designated member of staff to act as a key point of contact and 
advocate for care experienced students during the period of transition and beyond 

2c. To enable care experienced students to succeed by: 

• Providing repeated opportunities to confidentially declare care experienced status 
at: 

o Application 
o Enrolment 
o Induction 
o On-course guidance meetings 

• Providing appropriate and necessary flexibility in arrangements for learning, teaching 
and assessment 

• Monitoring the attendance and progress of care experienced students, providing 
additional intervention and support as required 

• Working with care experienced students to support progression to further study 
and/or relevant employment and career development 
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Strategic Aim Three 

To reduce the attainment gap for students residing in SIMD 10 post-code zones to improve 
the life-chances of this disadvantaged group. 

Objectives  

3a. To improve marketing of courses to schools and communities residing within SIMD 10 
post-code zones by: 

• Providing experiences for young people in early secondary years that develop an 
insight into post-compulsory education opportunities and an appetite to engage 

• Working with community groups to remove real and perceived barriers to further 
and higher education opportunities 

• Working with relevant school staff to raise awareness of locally available routes 
through further and higher education to rewarding careers  

• Working with parents of young people in SIMD 10 post-code zones to develop 
further and higher education aspirations 

3b.  To improve transitions for young people from SIMD10 post-code zones, increasing 
conversion from application to enrolment and reducing early withdrawal rates by: 

• Providing opportunities to blur the boundaries between school and further/higher 
education 

• Providing taster experiences that give greater insight into course content, delivery 
methodology and the reality of future jobs and careers 

• To provide early on-course support to address any unexpected academic or pastoral 
difficulties 

• To simplify student support funding information and application processes 

3c.  To reduce withdrawal rates and enhance attainment rates for student residing in SIMD 
10 post-code zones by: 

• Providing opportunities to experience post course progression routes through work 
experience and interaction with more advanced classes 

• Providing mentoring support from successful students who have overcome similar 
challenges 

• Providing accessible and flexible support services 
• Employing intervention actions informed by student engagement monitoring 

processes 

Measuring Success 

The impact of this strategy will be measured regionally and locally, making use of 
established structures and reporting mechanisms to do so.  SMCT will provide regional 
oversight of strategy implementation, set annual targets and strategically deploy agreed 
regional resources.  Outcomes will be reported in the form of Regional Outcome Agreement 
Progress Reports to Partnership Council and FERB. 
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Locally, each academic partner will ensure that regionally-set targets are incorporated into 
local reporting, including but not restricted to the partner’s Evaluative Report and Action 
Plan produced annually.  

Regional Planning and Monitoring 

The Quality Forum will monitor regional actions and outcomes and will produce an annual 
report analysing performance indicator trend data.  The analysis will identify subjects and 
programmes to be prioritised for improvement action planning.   This annual report will 
provide recommendations to SMCT. 

Subsequent to SMCT approval, development teams for each identified subject area will be 
formed, chaired by either a senior manager or quality manager from the partnership.  These 
groups will include staff (e.g. programme leaders, lecturers and support staff) who will work 
with the Chair of the group to develop an improvement action plan. 

Improvement planning in general will also be informed by a programme of cross curricula 
CPD events and the harmonisation of FE quality arrangements, including peer review, 
evaluation of learning and teaching, professional discussion opportunities, production of 
good practice registers and materials accessible by all partners and deployment of Associate 
Assessors as ‘critical friends’. 

Progress reports against agreed milestones will be developed by regional development 
teams on a quarterly basis to be considered by the Quality Forum and SMCT. 
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College Nominee Roddy Henry 

Managing Inspector Barbara Nelson 

College HMI Andrew Brawley 

SFC Outcome Agreement Manager Seamus Spencer 

Outcome of Progress Visit Satisfactory progress 

 

Background and context  
 

The college and its context 
 
Inverness College UHI is an academic partner in the University of the Highlands and Islands (UHI) 
and delivers over a quarter of the region’s further education (FE) provision. UHI is the Regional 
Strategic Body (RSB) for FE in the Highlands and Islands region and UHI Court delegates its 
powers in this regard to the FE Regional Board (FERB), a committee of the Court. 
  
Inverness College UHI enrolled 5,272 learners on FE programmes in 2018-19 and exceeded its 
FE credit target for the fifth successive year. Seventy percent of the credit total was delivered to 
full-time learners and 51% was delivered to learners between the ages of 16 and 19. Thirty one 
percent of credit activity was delivered to learners living in remote and rural areas and 6% was 
delivered to those living in the 10% most deprived postcode areas, which reflects the 
Highland/Inner Moray Firth area demographic.  
 
A review and restructure of the college curriculum took place in 2018-19 and existing curriculum 
areas were restructured into seven Schools with the new structure being formally in place from 
August 2019. The college’s review of the Early Student Journey resulted in the introduction of a 
new role, Professional Development Advisor (PDA), the purpose of which is to provide pastoral 
support and guidance to all full-time FE learners.  
 
The college have identified four themes for improvement within their Enhancement Plan. After 
discussion with the college HMI and the college nominee, the college has chosen to organise 
these actions under the following four themes: 
 

 Continued improvement in full-time success rates overall 

 A continued focus on closing the attainment gap between those learners facing additional 

barriers to learning and those who do not 

 A continued focus on embedding career management skills across the curriculum 

 Enhance the sharing of good practice across the college and across the region to support 

improvement. 

https://education.gov.scot/terms-of-use
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Purpose of the progress visit 
 
In 2018, all colleges produced an Evaluative Report and Enhancement Plan (EREP) which were 
endorsed by Education Scotland and the Scottish Funding Council (SFC). During Progress 
Visits (PV) colleges demonstrate how well they are delivering on the targets and milestones 
identified in their Enhancement Plans (EP). They allow colleges opportunities to outline any 
changes to their circumstances resulting in revisions to their original objectives. PVs provide 
reassurance to key stakeholders on the effectiveness of improvement actions undertaken by 
individual colleges. Whilst undertaking PVs, HM Inspectors of Education take account of the 
context and individual nature of each college. 
 

Overall judgement regarding progress 
 
At the end of the PV, HM Inspectors of Education, Associate Assessors and Student Team 
Members review the evidence gathered during their discussions with college managers, staff, 
learners and stakeholders. They assess the progress that colleges have made against their EPs, 
taking account of any changes to local circumstances. Based on this evidence, the team will form 
a view as to whether the college has made satisfactory progress against its EP or has not made 
satisfactory progress against its EP. This outcome is contained within this report with 
accompanying commentary to support the findings. 
 
The 2017/18 endorsed EREP for Inverness College UHI can be found at: 
https://education.gov.scot/education-scotland/inspection-reports/reports-page/?id=5415. 
 
 

  

https://education.gov.scot/terms-of-use
https://education.gov.scot/education-scotland/inspection-reports/reports-page/?id=5415
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Findings from the progress visit 
 

Continued improvement in full-time success rates overall 
 
Areas of positive progress  

 The college has in place a range of strategies to support the continuing drive to maintain and 
improve attainment for all learners. These have been effective in engaging and focusing staff 
to take collective ownership of learner outcomes within curriculum teams. 
 

 Over the last three years, the college has made significant progress in improving all key 
performance measures. In particular, attainment rates for care experienced learners are high 
(61.9%, 10% above the national average). 
 

 The Early Learner Journey project and the Tests of Change approach have been particularly 
effective in empowering staff in programme teams to redesign delivery approaches. This is 
leading to improvements in learner satisfaction. 
 

 The college has introduced a revised approach to self-evaluation that is focused on taking 
real-time action to bring about improvement. These actions are informed well by the views of 
learners, external stakeholders and staff. The Quality Team support the process well and this 
is helping to ensure a consistent approach across the college. Staff are encouraged to identify 
Tests for Change, which clearly state the anticipated impact of the actions taken for 
improvement and evaluate the actual impact against the predicted change. Staff value this 
approach and are using the process well to take forward areas for improvement. 

 

 The college has in place an effective Early Learner Journey strategy to support earlier 
identification and intervention of learners’ support needs across college programmes. College 
managers and staff engage productively with a range of partners including employers and 
external agencies to promote the range of college provision available in the Inverness-shire 
area. This is ensuring learners are appropriately supported to make informed choices at point 
of entry. Early indications are that this is having a positive impact on reducing early 
withdrawal. 

 
Area of further progress and action required 
 

 Attainment rates for full-time FE learners continue to be above the sector norm. However, in 

2018/19 successful outcomes for full-time FE learners have fallen slightly by 0.65 points to 

69.93% and for part-time FE learners by 3.8 points to 83.00%. 

A continued focus on closing the attainment gap between those learners facing 
additional barriers to learning and those who do not 
 
Areas of positive progress  

 The college has recently introduced a new Professional Development Advisor (PDA) role to 
provide support to learners on FE programmes. A well-considered Career Long Professional 
Learning (CLPL) programme builds on the existing skills of advisors to equip them 
appropriately to deal with the many issues and challenges faced by learners. However, whilst 

https://education.gov.scot/terms-of-use
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there are early signs of positive impact, the PDA role is at too early a stage of implementation 
to evaluate fully.  

 

 College staff work well together and are particularly effective at identifying and targeting early 
intervention approaches to meet individual learner needs. These are recorded centrally on the 
colleges INSIGHT database and curriculum and support staff make good use of this to engage 
productively with learners.  

 

 Staff within the beauty therapy department have recently introduced a pilot initiative to engage 
learners more effectively during the first six weeks of their programme, and to reduce early 
withdrawals. This includes teaching practical experiences prior to introducing theory-based 
learning approaches later in the course. This approach ensures learners develop positive 
relationships with teaching staff and fellow learners, and supports them well to remain on the 
programme. Staff report that when theory classes and assessment activities are introduced 
later in the programme learners are more settled and confident in dealing with academic 
challenges. As a result of these approaches early withdrawal rates have reduced significantly. 

 

 College managers have plans in place to introduce Inclusive Classroom Practice to ensure all 
learners experience learning that meets their individual needs. Staff have engaged positively 
so far with this initiative but it is at too early a stage of implementation to evaluate its impact. 

 

 The Professional Development of Learning and Teaching (PDLT) process allows staff to 
capture best practice approaches well through classroom observation and professional 
dialogue. It targets both high and under-performing programmes across the curriculum. Staff 
generally value PDLT and recognise that their practice has improved through engagement in 
the various activities. 

 

 Staff engage in a range of mandatory CLPL to develop their understanding of the barriers 
faced by learners. This is supporting them well and leading to enhancements and adjustments 
to teaching approaches. 
 

Area of further progress and action required 
 

 The attainment of some key learners groups is not always in line with college performance 
overall. Managers should continue to monitor improvement actions for these groups  

 

A continued focus on embedding career management skills across the curriculum 
 
Areas of positive progress  

 The college has identified that the PDA role is key to the successful implementation and 
promotion of CMS. There are advanced plans for PDAs to introduce and develop learners’ 
CMS skills later this session.   
 

 CMS is promoted extensively through work placements, visiting speakers, engagement 
discussions held with employers, the use of live projects and simulated work environments. 
This is supporting learners well to raise aspirations and identify progression routes. 
 

https://education.gov.scot/terms-of-use
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Areas of further progress and actions required 

 The college has in place a range of appropriate pathway options to support progression to 
further learning or employment. Managers acknowledge the need for further promotion and 
development of Career Management Skills (CMS) within the curriculum. They recognise the 
need to further align the development of attributes and skills as a key focus of classroom 
delivery. 

 
Enhance the sharing of good practice across the college and across the region to 
support improvement 

 
Areas of positive progress  
 

 College staff are proactive in sharing their practice and approaches widely across the region. 
Several of these approaches and existing policies have been used as the basis for the Single 
Policy work being undertaken across the region, for example, learner support, admissions and 
observation of learning and teaching. 

 

 There are effective internal arrangements in place to support the sharing of best practice 
approaches within teams and more widely across the college. This is working well and is 
helping to staff to ensure consistency of experience for learners. 

 

 The college has in place effective processes to support the sharing of best practice initiatives 
developed by both curriculum teams and support staff. Using a consistent format, best 
practice is promoted well, for example through the use of posters. These approaches support 
staff well to engage in productive discussions with their colleagues and are effective at 
generating improvement conversations more widely across the college.  

 
Area of further progress and action required 

 None Identified. 

 
 

What happens next? 
 
The progress visit report will be shared with SFC, the college Board (and in multi-college 
regions, the Regional Strategic Body). The outcomes of the PV will inform a refreshed 
Evaluative Report and Enhancement Plan (2020-23) due to be submitted by all colleges in 
October 2020. 
 
 
Barbara Nelson 
HM Inspector 

https://education.gov.scot/terms-of-use
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